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Abstract: The research described in this article is in the area of expository writing and was conducted
at a European University (University of Granada, Spain). It is part of the on-going work in the area
of linguistics and cognition and encompasses social and cultural aspects. The article reports on findings
of its research and aims to identify cross-cultural and technological competencies required for the
21st Century. In these societies multicultural values, participation in production media, social exchange
andmultilingual written communication competences will be spread through new computer technologies.
In order to fulfil the social exigencies created by new communication ways, the collaboration of research
groups for designing and applying international research projects is needed. This research line is in-
novative because is based on the collaboration with different European University Institutions on the
new projects which are being developed to design strategies for the developing of cognitive, multilingual
and technological competences simultaneously. These strategies are coherent with the research projects
carried out by different research groups at an international level, which are presented in this manuscript.
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Introduction

THE NEW EUROPEAN policies’ exigencies1 and the guides established by the re-
search on written composition at an international level (MacArthur, C. A; Graham,
S. and Fitzgerald, J. 2006; Bear, R; Myhill, D; Nystrand, M; Riley, J. 2008, Arroyo,
2008), established written communication as a cognitive and social competence

that every European citizen must command. Moreover, scientific discoveries on writing de-
velopment have shown that writing competence is achieved by an extremely complex process
which must be taught carefully, because it involves processes of different natures.
This article has been written researchers of the University of Granada, Spain. The author-

ship of this paper represents an innovative issue because the afore-mentioned group normally
deals with linguistics as well as cognitivism and social and cross-cultural processes. This
article is also innovative because it has the aim of designing written communication’s mul-
tilingual and technological competences and because it describes a recompilation of its cit-
izens’ training programs and their implementation and assessment.
It must be noticed that this new research line is developed in collaboration with different

European Institutions which are working simultaneously on the creation of strategies for the
improvement of cognitive, multilingual and technological competences. These strategies are
in line with international research projects, which will be listed in the next section.

1 Decision nº 1720/2006/CE of the European Parliament, in the Council held on the 15th November 2006, by which
it is established an action program within the life-long learning framework.
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Previous Studies. Theoretical Framework of the Writing Development
Research
The above mentioned research groups are working to answer the following question: Can
citizens’ written communication competences be improved by giving them adequate strategies
to implement written expression processes?.
Currently research on written expression is the result of an historic process in which dif-

ferent conceptual approaches have converged, at least during the last three decades. Different
empirical research have emerged from these conceptual approaches. A wide variety of
knowledge and educational practices with solid bases was included by these approaches,
which are briefly described as follows:
In the product-focussed approach, with linguistic character, the centre of the attention is

the text. On the contrary, in the process approach, with psychological character, it is the
person (the writer). Differently, the contextual or ecologic approach with didactic character
focuses the attention on the context in which the learning is carried out and the assessment
of teaching programs. This approach tries to optimize the writing process using the didactic
intervention. These approaches should be complementary.
The described different approaches correspond, partially, to a moment in time (Wong,

2000). In this way, in the 70’s, attention was focussed on the text’s formal aspects (ortho-
graphic mistakes); in the 80’s emerged the cognitive orientation, which laid the emphasis
on the writer’s mental processes and in the decade of the 90’s, there was a remarkable increase
in cognitive programs of writing development. In the contextual approach, researchers have
assessed the development of the writing process. This research approach started twenty years
ago and has received a great deal of interest in the current scene, as it can be checked in the
“Handbook of Research on Teaching” (Scardamalia and Bereiter, 1986; Sperling and
Friedman, 2001), the “Handbook of Writing Research” (MacArthur et al., 2006) and the
“Handbook Writing Development” (Bear, et al. 2008).
In the 80’s, at the same time as the cognitive approach, appears this contextual research

and many prestigious Universities and Research Institutions contributed to it. Following this
line, two independent research groups on writing appeared, one of them is directed by S.
Graham and K. Harris, of the Special Education Department of the University of Maryland;
and the other by C. S. Englert, of the Canadian University Simon Fraser. On the same basis
of the theoretical models about writing and in order to prove efficient the didactic intervention,
various writing development models were designed by different research groups.2

Englert, departing from the theory of Vigotski, created a social and cultural model (Cog-
nitive Strategy Instruction inWriting), in which cognitive strategies were designed to promote
written expression abilities. In the elaboration of this model contributions from different
theoretical models were put together (Hallenbeck, 2002): a) cognitive learningmodels, which
empathise cognitive processing, the generalizing of strategies and the learning self-regulation;
b) social and cultural teaching models, with social and cultural mediation and learning mo-
tivation as a centre of reference; c) texts of linguistic models which explain the text structure
and form; d) behaviourist models, with a central dimension is the direct teaching of the

2 C. S. Englert and team, S. Grahamand and team, B. Wongand team, D. Butleramd team, A. Graves and M.
Montague, M. Gerber and R. Hall.
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writing process, in a sequence of steps, using the support, the effort and the corrective
feedback if required.
Similar to the model designed by Englert; Graham and Harris created a model based in

the cognitive theory called “Strategies for Composition and Self-regulation”. The authors
include the self-regulation concept as the model’s central element and use the self-reflection
procedure on the components of this strategy as well as on its application, supervision and
assessment (Graham et al. , 2000). In this model various contributions from different authors
and learning approaches are integrated: 1) cognitive patterns modification (Michenbaum);
2) self-control social origin and thinking development (Vigotski et al.); 3) cognitive strategies
teaching (Deshler and colleagues); 4) research on self-control, meta-cognition and critical
aspects of learning strategies (Brown and Campione).
These training models are based on research results. In the same line, in several research

projects dysfunctions in written expression have been found and its effects are visible in
various aspects of the text: length, organization, linguistic form (including orthography and
spelling) and global quality. These problems could partially come from the difficulties to
implement and regulate the cognitive processes involved in the text’s writing: planning,
construction and revision of the text (Troia, 2002).
Consequently, in the written development models based on cognitive strategies the follow-

ing are fundamental objectives: 1) commanding high level cognitive processes implied in
written composition; 2) applying effective writing strategies in an autonomous, reflexive
and self-regulated way; 3) knowing the meaning of writing properly and the processes in-
volved in writing; 4) having a positive attitude towards reading; and 5) having a positive
perception of one’s own writing skill.
From the 90’s, several research projects have been planned, especially in the Anglo-Saxon

area. Those projects have validated at least one of these strategies. The projects are organized
in two theme groups: 1) intervention strategies, included in different programs and deriving
from different models; and 2) the programs’ effectiveness to improve the cognitive and
metacognitive processes, the subject’s motivation and aptitudes, and the text’s characteristics.
Two criteria are applied for the assessment of the programs: the assessment of the teachers
who have applied the program and the results obtained by the students.
All the mentioned research projects have achieved positive results. In general lines, it has

been proved that quality improves in the written text, regarding the content (what) and the
form (how), it has been specifically proved that writers change in several aspects: a) attitude
towards writing; b) their awareness about what writing well is; c) confidence in their own
writing capacity; d) ability to maintain and generalize the use of strategies. Undoubtedly,
the best contribution of these projects is the list of efficient cognitive and teaching strategies
to improve written expression. On top of general strategies, there have also been evaluated
some concrete strategies. Now, the strategies will be listed and also the dimensions of written
composition in which their influences have been proved positive.

A. Strategies and teaching procedures to improve specific aspects of written composition,

1. Strategies to facilitate planning: a) brainstorming b) using the general structure to gen-
erate and organize a text; c) setting objectives for the process and the product; d) reading
for obtaining information and establishing a semantic net ; e) creating drafts; f) taking
notes (Englert et al. , 1988; Graham et al. , 1991; Lecuona, 1999; Wong et al. , 1996;
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de la Paz et al. , 2000; Gersten and Baker, 2001; De la Paz, 2001; Marchisan and Alber,
2001; Fisher and Frey, 2003; Schunk, 2003).

2. Strategies to facilitate revision: a)fellow students’ response and support in the revision
process; b) text’s form and context revision; c) immediate and differed revision (Wong
et al., 1996; Chanquoi, 2001; Zimmerman and Kitsantas, 2002; García and Arias-
Gundin, 2004).

3. Strategies to create different kinds of texts: narrative (Graham and Harris, 1989; Staal,
2001), informative (Englert et al., 1988), expositive (Englert and Raphael, 1988;Wong,
2000) and argumentative (Castelló and Monereo, 1996; Wong et al., 1996; Sexton et
al., 1998).

4. Strategies to improve the linguistic form and the text coherence (Higgins et al., 1999;
Silliman et al., 2000): “Language experience”, sentences building (Fisher and Frey,
2003), orthography (Brooks et al., 1999; Graham, 1999; Mäki et al., 2002).

5. Strategies to develop metacognitive skills: processes of self-regulation and generalizing
the strategies’ use (de la Paz, 2001; Troia, 2002).

6. Strategies to develop a positive attitude towards writing and self-perception of the effi-
ciency of its development (Schunk, 2003; Walker, 2003).

7. Other strategies and general resources to improve cognitive processes in written expres-
sion a) repeated practice; b) contextualized writing experiences; c) interactive writing;
d) model-texts copying; e) non-stop writing; f) autonomous writing; g) cooperative
learning strategies; h) using IT resources (Johnstone et al., 2002; Fisher and Frey, 2003,
: Hallenbeck, 2002; Schunk, 2003; MacArthur et al. , 2001; Goldberg et al., 2003).

B. Aspects which improve by applying teaching programmes based on strategies:

1. Cognitive processes: planning (de la Paz et al. , 2000; de la Paz, 2001; Gersten and
Baker, 2001), transcription (Gersten and Baker, 2001) and revision (Gersten and Baker,
2001; Zimmerman and Kitsantas, 2002; García Sánchez and Arias-Gundin, 2004).

2. Metacognitive processes: knowing what implies writing well (Graham andHarris, 1989;
Gersten y Baker, 2001), self-regulation of the writing process skill (de la Paz, 2001:
Gersten and Baker, 2001; Zimmerman and Kitsantas, 2002) and strategies elaboration
and use (Troia, 2002).

3. Affective dimensions: positive attitude towards writing (Gersten and Baker, 2001),
motivation (Wong, 2000; Zimmerman and Kitsantas, 2002), self-capacity to write well
positive perception (Graham and Harris, 1989; Gersten y Baker, 2001; Zimmerman
and Kitsantas, 2002; Schunk, 2003).

4. Texts’ general dimensions: global quality (Graham and Harris, 1989; Gersten and Baker,
2001), textual structures (Gersten and Baker, 2001): narrative (Graham and Harris,
1989), expositive (Wong, 2000) and argumentative (Castelló and Monereo, 1996).

5. Texts’ linguistic form: length (Chanquoi, 2001), syntax and semantics (Silliman et al.,
2000; Zimmerman and Kitsantas, 2002), spelling and orthography (Graham, 1999;
Brooks et al., 1999; Gersten and Baker, 2001; Mäki, Vauras and Vainio, 2002).

The research projects of the University of Granada, which are presented in the following
section, have always been in line with the scientific advances included in written composition
research.
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The Objective of the Research and the Research Questions
In the same way in which the different international approaches to written composition have
evolved, researchers from the University of Granada have varied the focus of the investigation
chronologically regarding the dimensions and the subjects studied. In this sense, three different
moments can be identified, even if no interest focus has been abandoned at any time. So,
three interest focuses can be distinguished, even if they have been studied one after the other
as well as simultaneously. These are: 1) analysing written composition’s syntactic structures;
2) studying writing expression cognitive and metacognitive processes and 3) social and
cultural research on written expression.
As a general matter, the questions which have motivated the research projects of the

University of Granada have been the following: expressing themselves when writing: Do
subjects use cognitive planning, transcription and revision strategies? ; What kind of meta-
cognitive skills linked with written expression do the subjects have? ; Which difficulties do
the subjects find in written expression? ; Which are the structural characteristics of the texts
written by the subjects? ; Which are the formal characteristics of the texts written by the
subjects? ; Which didactic model is applied when teaching basic processes of written com-
position? ; To what extent does this model consider the degree of multiculturalism in the
environment? ; Which didactic strategies could be the most appropriate when teaching de-
clarative, procedural and conditional writing knowledge and how are these put into practice?
; Which writing teaching strategies can encourage an intrinsic affective tendency towards
written composition tasks?

Analysing Written Composition’s Syntactic Structures
For years, written expression has been one of the principal research lines, even though the
main focus of attention at the beginning was the text as a result of the textual production.
Many research projects partially founded by the Spanish Government were inserted.
All these research projects dealt with syntactic structures of written expression. In some

projects the written expression of the subjects was analysed. These subjects had a range of
age correspondingwith the second and the third cycle of the Compulsory Secondary education
(8-14 years old). Some research projects included subjects with learning difficulties or were
carried out in socially and culturally deprived areas. Other projects analysed the didactic
proposal for the program materials in order to learn syntax.
The objectives of these investigations were the following: describing written texts’ syn-

tactic characteristics, analyzing logical and syntactic dysfunctions which appear in written
expression, detecting significant different in the syntactic structures’ use accordingly to the
psychosocial characteristics of the students (age, disability, sex, social class, social context);
analyzing didactic proposals to improve the development of written expression through
program materials; deriving didactic proposals to optimize written expression3 .

3 Some of the results of these projects have been presented in several specialized publications: (Salvador, 1992ª,
1992-93, 1992b, 1993a, 1993b, 1994a, 1994b, 1995a, 1996a, 1996b, 1999).
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Studying Writing Expression’s Cognitive and Metacognitive Processes
In the following ten years, the research activity of the University of Granada, without ignoring
the text analysis approach, was focussed, for the first time, on the study of written expression’s
cognitive and metacognitive processes, taking students with educative necessities as a refer-
ence point. The study of these subjects had not been previously performed.
The main objective of the research was assessing the written expression of students with

educational needs in two different dimensions: 1) cognitive and metacognitive processes
and student’s attitude; 2) elaborated text characteristics, at a micro-structural and macro
structural levels. Significant exponents of this research line are some doctoral theses referring
to hearing or visually impaired students and high-intellectually-gifted students or students
belonging to the gypsy ethnical group.
A great part of the results of these projects have been shown through several publications

and scientific events at a national and international level (Salvador, 2001 , 2005; Gutiérrez
and Arroyo, 2001; Rodríguez and Gallego, 2001; Gutiérrez, 2002a, 2002b, 2004a, 2004b;
Salvador and Gallego, 2002; Rodríguez, 2003, García 2003; Arroyo and Salvador ,2005;
Gutiérrez and Salvador, 2006).

Social and Cultural Research on Written Expression
Another research line which interacts with previous projects during the 90’s is the one which
deals with social and cultural processes influencing composition processes and which are
expressed in writing.
This line begins with the participation in the project called “Analysis of the Scholars in

Melilla [Spain] Bilingual Situation: Educative Research Proposals and Strategies”, financed
by the Spanish Pedagogic Renewal General Direction in 1996. Within this framework inter-
ested in multiculturalism and its expression in languages appears the doctoral thesis titled
“Values Proposal for an Islamic-Western Intercultural Program of Studies in the City of
Melilla” (Arroyo, 1998a), in which the expression of cultural values in written language is
analyzed as a basis of an educative program which tries to promote the values of intercultur-
ality. In this doctoral thesis written language is shown as a powerful instrument of value
expression in subjects of different ages and from different cultures. It is also presented by
publications (Arroyo, 1998b, 2000a, 2000b, 2000c, 2001, Arroyo and González, 2000, Sal-
vador et al. , 2007).
The Project titled: “The Communicative Processes in Students with Learning Difficulties

in Context of Cultural Diversity” funded by the Spanish General Direction of Universities
in 2001 and developed in the city of Bradford (United Kingdom), enables the ethnographic
research of didactic processes, applied to the development of written composition in the
multicultural English-speaking context.
In the project the following general objectives were established: highlighting the objectives

and contents made explicit in the learning process of written expression in the classroom;
highlighting basic cognitive processes of written composition which are promoted in the
classroom activities, describing teacher activities during the students follow-up in the
classroom in order to help possible learning difficulties of learning processes involved in
written composition; identifying social and multicultural elements in the classroom learning
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environment; proposing an intercultural didactic model of written expression, inspired in
the contributions and limits of a real case studied.
And the following objectives that were more specific: describing the strategies applied in

the classroom in order to develop written composition planning and its adaptation to the
writing competences of different students; describing applied strategies in the classroom for
the development of the transcription of written composition and its adaptation to student’s
written skills, describing strategies applied in the studied case to develop the revision of
written composition and its adaptation to student’s written skills; describing different
teachers’ actuation to the follow-up, counselling and guiding of students in written expression
tasks; deeply understanding strategies for the development of procedural and declarative
knowledge in written composition processes, discovering strategies to intrinsically motivating
towards written composition and its connection to conditional knowledge, describing types
of material support that students receive during written composition learning as sources of
extrinsic motivation, describing interactive modalities among the students in the learning
experiences of written expression and assessing the cultural option in the classroom in the
development of written composition.
This project has encouraged several publications (Arroyo, 2005a; Arroyo, 2005b; Arroyo,

2006a; 2006b, Arroyo, et al. 2003; Arroyo and Gallego, 2003; Arroyo and Gervilla, 2007;
Arroyo and García, 2006).

How was the Research Conducted? Applied Methodology in the
Cognitive, Social and Cultural Writing Processes Research Projects
In order to answer all these fundamental questions, the research projects developed by the
researchers of the University of Granada have progressively been adapted to the methodolo-
gical strategy called “Case Study”.
In some projects, wider samples have been studied, and the Multi-method methodology,

a combination of quantitative and qualitative strategies and techniques has been applied.
(Arroyo, 1999; Arroyo and Salvador, 2005). In the case selection randomized sample tech-
niques and “natural groups” have been used, the last one has been the most frequently used
strategy. The different analysed “cases” were: 1) hearing impaired subjects; 2) visually im-
paired subjects; 3) mentally handicapped subjects; 4) intellectually highly-gifted subjects;
5) subjects in social and cultural deprived areas 6) subjects from different cultural origins.
The subjects’ age range is very varied: children, young and adults. In order to obtain and

register data, different techniques have been used ; the vast majority of them designed by
the researchers themselves.
For reducing and interpreting the data the process which has always been applied has been

the “Content Analysis”, fully described in one of the previously mentioned publications
(Arroyo, 2000b). In the Content Analysis the efficiency depends on the elaboration of valid
and trustable categories systems. In this aspect, one of the most difficult tasks, has been
designing and empirically and theoretically validating the categories system, in order to
analyze writing different dimensions, cognitive processes and values.
“Linguistic Analysis” has also been applied to written texts to determine and assess their

textual structures and their linguistic form. Even if this kind of analysis may be thought as
a variable of the Content Analysis, it has a methodological specificity (Salvador, 1999, 2000).
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As a last point, the procedures applied to guarantee the validity and the reliability of the
results of these projects have been the following:

1. Triangulation. Several triangulation strategies and procedures have been applied:
Data sources triangulation. This is a strategy which consists of widening the type
of data, applying different techniques for its collection.Within the different invest-

a.

igations, researchers there have simultaneously been several data sources such as,
in-place note-taking, photographs, semi-structured interviews, etc.

b. Research Projects triangulation. With this procedure the reliability of the visual
and written documents’ analysis has been estimated, calculating the percentage
of times that different independent coding systems have coincided in the codifica-
tion of the same material.

c. Experts’ judgement. Teachers involved in the projects have assessed the categories
systems applied to reduce and classify data following these criteria: 1) Mutual
exclusion that consists of checking that each registry unit does not belong to various
categories; 2) Homogeneity, which consists on checking that the categories are
defined according to the same classification principle; 3) Relevance which consists
on checking that the categories are adapted to the selected material and 4) Exhaust-
ively, which consists in checking that the system allows classification of every
data included in the analysed section.

2. Saturation. This strategy demands the collection of a relevant quantity of representative
data of the observed phenomena. In these projects the data collected is generally trans-
lated into written documents which are computerized to be, later on, reduced and inter-
preted.

3. Crystallization. This procedure consists on searching both the understanding of the
objectives of the research from a variety of approaches offered from their protagonists
and the moral criticism of the situation that is being analyzed, with the final aim of
providing the projects with a scientific rigour agreed by consensus (Richardson, 1997;
Dezin, 1998; Hodder, 2000). The referred crystallization process was implemented in
the project “La reflexividad en un grupo de investigación y su proyección docente”
[Reflexivity in a Research Group and its Educational Projection], financed by the Unit
for Quality in Andalusian Universities, and in which a video that reflected the whole
procedure was elaborated and discussed.

Results of the Research Projects on Cognitive, Social and Cultural
Writing Processes
In the research projects developed by the University of Granada dealing with different groups
of subjects, there have been detected some general difficulties, linked with the different di-
mensions of personality:

1. Cognitive dimension: problems in activating, harmonizing and regulating cognitive
processes, implied in efficient written composition (planning or revising) as well as in
generating or using effective strategies to implement these processes.

2. Behaviour dimension: there is not an adequate use of verbal mediation processes, to
guide one’s own behaviour when writing.
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3. Affective and motivational dimension: writing is not properly valued or there are doubts
about one’s writing capacity. This stops the performance of the cognitive processes
involved in writing and stops the use of the subject’s cognitive resources.

These dysfunctions are presented in the following aspects of the text: length, structure and
linguistic form (including spelling and orthography); global quality. These problems can be
explained, to some extent, by the difficulties in implementing and regulating cognitive pro-
cesses involved in efficient writing: planning, construction and revision of the text. But they
can also be caused by the affective-emotive dimension of the subject (motivation to write,
attitude towards writing and writing capacity self-perception). The obtained results in these
research projects have enabled the deeper understanding of some of the aspects of written
expression, and especially, of the dysfunctions in the development of some subjects:

• Cognitive processes: planning, transcription and revising.
• Metacognitive skills: a) Awareness of the process (concept of writing); b) Awareness of

the textual structures; c) Awareness of their capacities; d) Implementing-processes self-
regulation; e) Attitude toward writing.

• Text structure: a) Structural elements; b) Cohesion Mechanisms; 4) Text’s grammatical
form a) Lexis; b) Syntax; c) Spelling and orthography.

From these results comes the necessity of dealing, from social institutions, with the difficulties
that subjects find in written expression, designing, applying and assessing intervention pro-
grams appropriate to the detected needs.
Social and cultural research have proved, on the one hand, the links between the subject’s

culture and the values expressed through the written language in subjects of different ages
and cultures, and on the other hand, the existence of a group of common values in subjects
with different cultures. This empirical verification is the basis for the potential intercultural
development of any person, as it proves that building one’s own cultural identity is not in-
compatible with unity with people having a different identity. At the same time written lan-
guage is shown as the main communicationmeans for their differential and common identity
features. In the same way, this unity in the difference of identity of every person enables the
design of procedures to the development of cultural competences shared by citizens of dif-
ferent cultures; that is to say, supports intercultural programs of study.
To sum up, these research projects have enabled to identification of:

• Categories of common values expressed in written language by subjects from different
cultures, in children as well as in young or adults. These values refer to fundamental
necessities in the development: affective, productive, etc. These values support the pos-
sibility of different cultural competences’ common learning. Among these basic compet-
ences is highlighted the written language in different cultures and using different media.

• Categories of values which are expressed not in the same frequency in the subjects’
written language, with different cultural origin and which can be the source of possible
intercultural conflicts. These values are linkedwithmoral, social, geographical and human
dimensions. These values support cultural competences’ learning leading to conflict
solving. Among these competences multilingual intercultural writing value has been
highlighted.
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• Categories of values of low frequency in the different culture subjects’ verbal written
expression. These values should build the common aim of the citizens who wish to live
in the same society. These are values for change, intellectual and aesthetic. These values
are the basis for the learning competences which allow: a) the adaptability of new situation
of the societies of the 21st Century; b) the access to knowledge of every culture and, c)
the collecting of the beauty of every social and cultural and natural form. There is no
doubt that multilingual writing in the technologies used, has been developing as a basic
competence of adapting cognitive development and beauty expression for every citizen
of the 21st Century.

Another social and cultural aspect of writing is the one which dealt with a didactic process
applied to the development of written composition in an English centre. From this project
there can be deduced: strategies for teaching planning, transcription and revision processes
of written composition, teaching meta-cognition in written composition and define cultural
identity; strategies to promote self-emotional control, collaborative social relations and a
positive self-concept (intrinsic motivation); strategies to create adequate physical conditions
(extrinsic motivation) and to promote creativity.
To sum up, this project has proved, in an empirical way, the improvement of linguistic,

cognitive, social and cultural processes in writing within the following elements of the
studied didactic processes:

1. The learning environment encourages the efforts and productions of the students and
also applies motivation strategies. This environment values in a special way: a) concen-
tration; b) flexibility in the relationships; c) adaptability of behaviours; d) group leading,
and, e) environmental interculturality.

2. The variety of interactions which are encouraged among people in the classroom.
3. Material and human support received by the students, from which it can be highlighted

its variety, their motivational potential and the adaptation of them to the task that is
being performed.

4. Activities for the development of written composition, among which there can be
identified: a) writing planning activities; b) transcription activities; c) revision activities;
and d) metacognitive activities to raise awareness and self-regulating processes of
written composition.

5. The roles assumed by the teachers are: encouraging thinking and expressions about
processes and operations of written composition through questions; b) organizing stu-
dents’ groups (criteria, number of people) in order to fulfil a written composition task
and organizing human support; c) being an external agent for the classroom self-control
and order.

6. Acts shared by all teachers within the classroom, which are: a) indicating or showing
the students the written composition task that they must perform; b) provide the students
with what they need to implement their tasks (materials, proceedings, contents); c) as-
sessing the writing learning process; d) planning and assessing the teaching process,
and, d) support the tasks performed by different students.

7. Continuous and simultaneous use of writing, reading and speaking.
8. Encouraging the imaginative use of semantic and episodic memories, in a collective,

group or individual way.
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Finally, in this project there must be stressed: the exclusive development of one language:
English; a main option by contents and cultural proceedings: the Anglo-Saxon, the focus in
linguistic and cognitive processes and the learning experiences focused on the academic
learning exigencies as well as the use of non computerized resources.
The results obtained by the previously mentioned projects have been the starting point to

the elaboration of research initiatives with the final aim of improving the writing skills
through the teaching of strategies. These strategies should develop different processes of the
writing development: linguistic, cognitive, social and cultural. A proposal elaborated in this
sense has been implemented in one Spanish educative centre, applying strategies to improve
the multilingual writing development and using computerized technologies. From this study
onwards (Arroyo, 2006c) the advantages and the potential of these strategies are discovered:

• The text itself becomes an essential resource for the learning of the processes and reflec-
tions on intercultural contents.

• Products created are projected and spread (in different media) involving different people
from the closer and distant contexts.

• Written productions of students suffer qualitative changes (increasing the quality of ex-
pressed information and improving their expressive coherence and structure).

• Students’ creativity became clear when choosing topics of social concern and when ap-
plying their own strategies to enrich the text.

• As a last point, it should be stressed that these strategies also promote proceedings for
the generalization of the writing learning such as:

• Identifying opportunities to apply the learnt strategy in different social and cultural
situations.

• Locating the objectives and the goals towards which a strategy is aimed in this new
situation where it can be applied.

• Promoting, among professionals, the use of this writing development strategies on topics
related to their field of knowledge.

Future Research Lines
Currently, the future of research in the area at the University of Granada is being designed
by the elaboration of programs and strategies aimed at the development of written composition
among citizens in the 21st Century (Salvador, 2008, Arroyo, 2009).
In the same line, the University of Granada is currently immersed in a Teaching Innovation

Project, which aims at the development of multilingual scientificwriting in university students.
This project implements seminars in which computer technologies are used (computer and
digitals white boards) and cognitive and multilingual strategies in order to write scientific
essays are applied. For its assessment, this project is using the students’ written productions,
metacognitive processes questionnaires and videos.
Lastly, it must be stressed that the confluence of research is currently inspiring training

and knowledge spreading projects in collaboration with other European Universities. These
projects, which have been elaborated from a global and integrated approach in written
composition, are:
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1. Organizing The International Congress Writing in the 21st Century. Cognition, Multi-
lingualism and Technologies (www.asprogrades.org), held in during the 25th, 26th and
27th March 2008. The minutes of this project have been published (Arroyo, 2008).

2. Coordinating the International Master Multilingual Writing. Cognitive, intercultural
and technological processes in the written communication. (www.multilingualwrit-
ing.com). In this Master participate the following universities: a) University of Granada
(Spain); b) Universitá Degli Studi di Roma “La Sapienza” (Italy) , c) Anadolu University
(Eskişehir, Turkey),d) the University of Coimbra (Portugal); e) the Institute of Education
of London University (United Kingdom); f) the University of Saragossa (Spain); g) the
University of Perugia, (Italy); h) the University of Jaén, (Spain) and i) Middle East
Technical University, (Ankara, Turkey).

These activities are aimed to be a platform for the design of National and International Re-
search Projects. These Projects show the efficiency of global strategies for the development
of writing development in the training of the citizens of the 21st Century. Definitely, writing
development should allow new citizens to be: a) cognitively more flexible b) better adapted
to the use of computerized technologies, c) more competent in multilingual communication,
and c) committed to the spread of ethical and esthetical values to renew the Knowledge
Based Societies.

References
Arroyo R (1998a) Propuesta de valores para un Curriculum Intercultural Islámico-Occidental en la

ciudad de Melilla. Universidad de Granada. Tesis Doctoral.
Arroyo R (1998b) El Currículum Intercultural Islámico-Occidental: Una propuesta desde los valores

de cada cultura. In: Pérez R (coor) Educación y diversidad. XV Jornadas Nacionales de
Universidad y Educación Especial. Universidad de Oviedo, Oviedo, pp 959-968

Arroyo R (1999) Integración de métodos cualitativos y cuantitativos en la investigación educativa. In:
Homenaje al Profesor Óscar Sáenz Barrio. DepartamentoDe Didáctica y Organización
Escolar de la Universidad de Granada. Granada, pp 53-70.

Arroyo R (2000a) Diseño yDesarrollo del Currículum Intercultural. Los valores Islámicos- Occidentales.
Universidad de Granada, Granada

Arroyo R (2000b) Estudio comparativo de valores en jóvenes islámicos y occidentales para una edu-
cación intercultural. Revista de Ciencias de la Educación 182:129-149

Arroyo R (2000c) Criterios para la elaboración de un Currículum Intercultural en Melilla: un estudio
multimétodo. Revista Española de Pedagogía. 219:1-28

Arroyo R (2001) Dependencia e independencia de valores por edad y cultura: presupuestos del Cur-
rículum Intercultural. Revista de Investigación Educativa 16 (1):153-182

Arroyo R (2005a) La enseñanza de la composición escrita en un contexto multicultural: estudio de un
Caso.In: Salvador F (ed) La expresión escrita de alumnos con necesidades educativas espe-
ciales. Procesos cognitivos. Aljibe, Archidona (Málaga), pp 139-177

Arroyo R (2005b) Estrategias didácticas para la enseñanza de metacognición de la composición escrita
en contextos multiculturales. Educación Desarrollo y Diversidad, 8 (3):31-50

Arroyo R (2006a) Desarrollo de la escritura en un contexto multicultural. Una investigación etnográfica.
Revista de Investigación Educativa, 24(2):305-328

Arroyo R (2006b) La enseñanza de la composición escrita en un contexto multicultural. Enseñanza.
Anuario Interuniversitario de Didáctica, 24:257-280

Arroyo R. (2006c) La interculturalidad en los procesos de la composición escrita. Investigación en la
escuela, 59:91-102

178

THE INTERNATIONAL JOURNAL OF LEARNING



ArroyoR (ed) (2008) La Comunicación Escrita: Cognición,Multilingüismo y Tecnologías. Asprogrades-
Nativola, Granada

Arroyo R (2009) DesarrolloMetacognitivo y Sociocultural de la Composición Escrita: Interculturalidad
y tecnologías en la enseñanza de la escritura multilingüe. Nativota, Granada

Arroyo R, Gallego JL (2003) Cómo prevenir las dificultades en la composición escrita, en Buisan C,
Freixa M, Pachón C and Paula I (coor) Educación y Diversidades: Formación, Acción e In-
vestigación. Actas del I Congreso Internacional y XX Jornadas de Educación Especial y
Universidad. Universitat de Barcelona, Barcelona, pp:395-402 (CD)

Arroyo R, García A (2006) Enseñar la composición escrita para la interculturalidad. In: Hacia una
educación sin exclusión. Universidad de Murcia, Murcia, pp:124-132 (CD)

Arroyo R, Gervilla Mª (2007) Enseñanza intercultural de la expresión escrita. In: Herrera F Ramirez
MªI, Roa JMª, Galindo R (ed) Inmigración, Interculturalidad y Convivencia. Instituto de
Estudios Ceuties, Málaga, pp 289-297

Arroyo R, González A (2000) Análisis de contenido aplicado a la detección de valores infantiles:
Estudio de un caso. In: González D, Hidalgo E and Gutiérrez J (coords) Innovación en la
escuela y mejora de la calidad educativa. Tomo II. Grupo Editorial Universitario, Granada,
pp 263- 276

Arroyo R, Salvador F (2005) El proceso de planificación en la composición escrita de alumnos de
Educación Primaria. Revista de Educación, 336:353-376.

Arroyo R, Salvador F, Gallego JL (2003) Claves para la investigación de la enseñanza de la composición
escrita: un estudio de casos en un contexto multicultural con dificultades de aprendizaje. In:
Buendía L, Pozo T, González D, Sánchez CA (coors) XI Congreso Nacional de Modelos de
Investigación Educativa. Investigación y Sociedad. Grupo Editorial Universitario, Granada,
pp 83-90 (CD)

Arroyo R, Salvador F, García A, Rodríguez A, Gutierrez R, Gervilla M, Gallego JL (2007) The written
composition and cultural variables. The Internacional Journal of Interdisciplinary Social
Sciences, 2 (1):301-312, (www.socialsciences-journal.com)

Bear R, Myhill D, Nystrand M, Riley J (2008) Handbook Writing Development. Sage, London
Butler DL, Elaschuk CL, Poole S (2000) Promoting strategic writing by postsecondary students with

learning disabilities: a report of three case studies. Learning Disability Quarterly 23(3):196-
213

Brooks A, Vaughan K, Berninger V (1999) Tutorial interventions for writing disabilities: comparison
of transcription and text generation processes. Learning Disability Quarterly 22 (3):183-190

Camps A (2003) Secuencias didácticas para aprender a escribir. Graó, Barcelona
Castelló M, Monereo C (1996) Un estudio empírico sobre la enseñanza y el aprendizaje de estrategias

para la composición escrita de textos argumentativos. Infancia y Aprendizaje 74:39-56
Chanquoy L (2001) How to make it easier for children to revise their writing: a study of text revision

from 3rd to 5th grades. British Journal of Educational Psychology 71 (1):15-41
Cordoba M, Moya A, García MªP, GIL MJ (ed) Atención a la diversidad una responsabilidad com-

partida. Huelva, Universidad de Huelva, pp: 125-138 (CD)
De la Paz S (2001) Teaching writing to students with attention deficit disorders and specific language

impairment. Journal of Educational Research 95 (1):37-47
De la Paz S, Graham S (1997) Strategy Instruction in Planning: Effects on the Writing Performance

and Behavior of Students with Learning Difficulties. Exceptional Children 63, (2):16781
De la Paz S, Graham S (2002) Explicitly teaching strategies, skills and knowledge: writing instruction

in middle school classroom. Journal of Educational Psychology 94: 687-698.
De la Paz, S, Owen B, Harris KR, Graham S (2000) Reading Elvis’s Motorcycle: using self-regulated

strategy development to Plan and Write for a state writing exam. Learning Disabilities Re-
search and Practice 15 (2):101-109

Denzin NK (1998) Research Act. A Theoretical Introduction to Sociological Methods. Aldine, Chicago

179

ROSARIO ARROYO GONZÁLEZ, CORAL IVY HUNT GÓMEZ



Englert CS, Rafhael T (1988) Constructing well-formed prose: process structure and metacognition
in the instruction of expository writing. Exceptional Children 54:513-520

Englert CS, Raphael TE, Fear K, Anderson LM (1988) Students’ metacognitive knowledge about how
to write informational texts. Learning Disability Quarterly 11:1846

Fisher D, Frey N (2003) Witing instruction for struggling adolescent readers: a gradual release model.
Journal of Adolescent and Adult Literacy 46 (5):396-405

Flower LS, Hayes JR (1981) A cognitive process theory of writing. College Composition and
García A (2003) Procesos cognitivos en la composición escrita de niños con deprivación socio-cultural.

Enseñanza Anuario Interuniversitario de Didáctica 21:233-244.
García JN, Arias-Gundín O (2004) Intervención en estrategias de revisión del mensaje escrito.

Psicothema 16(2):194-202
García JN, Marbán JM (2003) El proceso de composición escrita en alumnos con D/A y/o BR: estudio

instruccional con énfasis en la planificación. Infancia y Aprendizaje 26 (1):97-113
Gersten R, Baker S (2001) Teaching expressive writing to students with learning disabilities: a meta-

analysis. Elementary School Journal 101 (3):251-272
Goldberg A, Russell M, Cook A (2003) The effect of computers on student writing: a metaanalysis of

studies from 1992 to 2002. Journal of Technology, Learning, and Assesment 2 (1): ht-
tp://www.jtla.org

González RM (2002) Poder escribir: programa de entrenamiento en los procesos cognitivos de la es-
critura. Libro del educador. EOS, Madrid

González RM (2003) Propuesta de intervención en los procesos cognitivos y estructuras textuales en
niños con DAE. Psicothema 15 (3): 458-463

Graham S (1999) Handwriting and spelling instruction for students with learning disabilities: a review.
Learning Disability Quarterly 22 (2):78-98

Graham S, Harris KR (1989) Components analysis of cognitive strategy instruction: effects on learning
disabled student’s compositions and self-efficacy. Journal of Educational Psychology 81
(3):353-361

Graham S, Harris KR (2003) Students with learning disabilities and the process of writing: a meta-
analysis of SRSD studies. Handbook of Learning Disabilities, pp 323-344

Graham S, Harris K, MacArthur C, Schwartz S (1991) Writing and writing instruction for students
with learning disabilities: review of a research program. Learning Disability Quarterly 14
(2):89114

Graham S, Harris KR, Troia GA (2000) Self-regulated strategy development revisited: teaching writing
strategies to struggling writers. Topics in Languages Disorders 20 (4):1-14

Gutiérrez R (2002a) Disfunciones sintácticas en los textos escritos por alumnos con deficiencia auditiva
de Educación Primaria: análisis descriptivo. Revista de Educación de la Universidad de
Granada 15:197-210

Gutiérrez R (2002b) La expresión escrita de alumnos con deficiencia auditiva: análisis de
Gutiérrez R (2004a) Cómo escriben los alumnos sordos. Aljibe, Archidona
Gutiérrez R (2004b) La estructura narrativa en los textos escritos por alumnos sordos de Educación

Primaria: estudio de dos casos. Revista Educación y Futuro Digital http://www.cesdon-
bosco.com/revista/congreso03.asp. textos. Fiapas 87:I-XII.

Gutiérrez R, Arroyo R (2001) Estructuras sintácticas en los textos escritos por alumnos con deficiencia
auditiva de Educación Primaria: análisis descriptivo. Revista de Educación de la Universidad
de Granada 14:179-198

Gutiérrez R, Salvador F (2006) El proceso de planificación en la expresión escrita de alumnos sordos.
Revista de Educación, 339:435-453

HallenbeckMJ (2002) Taking charger: adolescents with learning disabilities assume responsibility for
their own writing. Learning Disability Quarterly 25 (4):227-246

Harris K, Graham S (1992) Helping young writters master the craft. Brookline Books, Cambridge

180

THE INTERNATIONAL JOURNAL OF LEARNING



Harris K, Graham S (2005) Writing better: effective strategies for teaching students with learning dif-
ficulties. Paul H. Brookes Publishing, Baltimore

Harris K, Graham S, Mason LH, Saddler B (2002) Developing self-regulated writers. Theory into
Practice 41(2):110-115

Hernández A, Quintero A (2001) Comprensión y composición escrita: estrategias de aprendizaje.
Síntesis, Madrid

Higgins J, Lawrie AM, White AG (1999) Recognising Coherence: The Use of a Text Game To
Measure and Reinforce Awareness of Coherence in Text. System 27 (3):339-49

Hodder I (2000) The interpretation of documents and material culture. In: Denzin NK, Lincoln YS
(ed). Handbook of Qualitative Research. Sage Publications, London, pp 703-717.

Johnstone KM, Ashbaugh H, Warfield TD (2002) Effects of repeated practice and contextual-writing
experiences on college students´ writing skills. Journal of Educational Psychology 94 (2):305-
315

Lecuona MP (1999) Pensar para escribir. Un programa de enseñanza para la composición escrita.
CIDE, Madrid

MacArthur CA, Ferretti RP, Okolo CM, Cavalier AR (2001) Technology applications for students
with literacy problems: a critical review. Elementary School Journal 101 (3):273-301.

MacArthur CA, Graham S, Fitzgerald J (2006) Handbook of Writing Research. Guilford Pres, New
York

Mäki HS, Vauras MMS, Vainio S (2002) Reflective spelling strategies for elementary school students
with severe writing difficulties: a case study. Learning Disability Quarterly 25 (3):189-207

Marchisan ML, Alber SR (2001) The write way: tips for teaching the writing process to resistant
writers. Intervention in School and Clinic 36 (3):154-162

Pajares F (2003) Self-efficacy beliefs, motivation and achievement in writing: a review of the literature.
Reading and Writing Quarterly: Overcoming Learning Difficulties 19 (2):139-158

Richardson L (1997) Fields of play: Constructing an academia life. Rutgers University Press, New
Brunswick NJ

Rodríguez A (2003) La expresión escrita en alumnos con deficiencia visual. Arial, Granada
Rodríguez A, Gallego JL (2001) Estudio de casos sobre la planificación de la escritura en alumnos

con deficiencia visual. Revista de Educación de la Universidad de Granada 14:199-215.
Salvador F (1992a) La enseñanza de la gramática: análisis de un formato curricular. Qurriculum 4:117-

130
Salvador F (1992b) Caracterización sintáctica del texto escrito por alumnos del Ciclo Medio de Edu-

cación General Básica. Revista de Educación de la Universidad de Granada 6:79-95
Salvador F (1992-93) Caracterización sintáctica del texto escrito por alumnos del nivel terminal de

Educación General Básica. Enseñanza. Anuario Interuniversitario de Didáctica 10-11:11-33
Salvador F (1993a) Caracterización sintáctica del texto escrito por alumnos del Ciclo Superior de

Educación General Básica. Revista Española de Pedagogía, 194:99-121
Salvador F (1993b) Desarrollo sintáctico en el Ciclo Superior de Educación General Básica: proposi-

ciones circunstanciales. Revista de Educación de la Universidad de Granada 7:73-85
Salvador F (1994a) Desarrollo del sistema sintáctico en el Ciclo Superior de Educación General Básica.

Revista Española de Pedagogía 197:75-93
Salvador F (1994b) Dominio lingüístico y rendimiento académico: una investigación de aula en el

nivel terminal de E.G.B. In: Vilá M (comp.) Atenció a la Diversitat. Universitat de Girona,
Girona pp 93-105

Salvador F (1994c) Disfunciones sintácticas en la comunicación escrita de alumnos de Educación
Básica. Enseñanza. Anuario Interuniversitario de Didáctica 12:155-166

Salvador F (1995a) Estructuras sintácticas de subordinación en la composición escrita: análisis evolutivo
y diferencial: Enseñanza Anuario Interuniversitario de Didáctica 17:181-197

181

ROSARIO ARROYO GONZÁLEZ, CORAL IVY HUNT GÓMEZ



Salvador F (1996a) La cohesión en textos escritos por alumnos con dificultades de aprendizaje, In:
Jurado P (coor) Las necesidades Educativas: presente y futuro. Universidad Autónoma de
Barcelona, Barcelona, pp 405-413

Salvador F (1996b) Dificultades de aprendizaje en la comunicación escrita. Una investigación de aula
con alumnos de Educación Básica. In: Actas del Congreso Internacional Educación y So-
ciedad. Colegios de Doctores y Licenciados de Andalucía, Granada, pp:645-658.

Salvador F (1999) El aprendizaje Lingüístico y sus Dificultades (Sintaxis de la expresión verbal).
Grupo Editorial Universitario, Granada

Salvador F (2000) Cómo prevenir las dificultades en la expresión escrita. Archidona (Málaga), Aljibe
Salvador F (2001) Expresión escrita e disfuncións sensoriais. Revista Galega do Ensino 32:309-330
Salvador F (2005b) La expresión escrita de alumnos con necesidades educativas especiales: procesos

cognitivos. Archidona (Málaga), Aljibe
Salvador F (2008) Picopedagogía de la Lengua Escrita. Volumen II. EOS, Madrid
Salvador F, Arroyo R, Rodríguez A, García A (2007) La investigación cualitativa sobre la escritura:

aportaciones para la praxis educativa en la atención a la diversidad. In: Ipland, J;
Salvador F, Arroyo R, Gallego JL, Gutierrez F, Rodríguez A, García A (2005) Cognitive Processes in

Written Composition of Pupils whit Special Educational Needs: A Multiple Case Study
Research, Collaboratively Developed. In: The Twelfht International Conference on Learning,
Common Ground, Australia, pp 414-416.

Salvador F, Gallego JL (2002) Aspectos metodológicos de la investigación psicolingüística sobre ha-
bilidades narrativas en lengua escrita. Revista de Educación de la Universidad de Granada
15:259-274

Scardamalia M, Bereiter C (1986) Research on written composition. In Wittrock CM (ed) Handbook
of Research on Teaching. McMillan, Nueva York, pp. 778-803

Schunk DH (2003) Self-efficacy for reading and writing: influence of modeling, goal setting, and self-
evaluation. Reading and Writing Quarterly 19:159-172.

Sexton M, Harris K, Graham S (1998) Self-regulated strategy development and the writing process:
effects on essay writing and attributions. Exceptional Children 64 (3):295-311

Silliman ER, Jimerson TL, Wilkinson LC (2000) A dynamic systems approach to writing assessment
in students with language learning problems. Topics in Language Disorders 20 (4):45-64

Sperling M, Friedman SW (2001) Research on writing. In Richardson V (ed) Handbook of Research
on Teaching. Washington D.C,AERA, , pp. 370-389

Staal LA (2001) Writing models: strategies for writing composition in inclusive settings. Reading and
Writing Quarterly: Overcoming Learning Difficulties 17 (3):243-248

Troia GA (2002) Teaching writing strategies to children with disabilities: setting generalisation as the
goal. Exceptionality 10 (4):249-269

Ukrainetz TA (1998) Stickwriting Stories. A quick and easy narrative representation strategy. Language,
Speech and Hearing Services in Schools 29 (4):197-206

Walker BJ (2003) The cultivation of student self-efficacy in reading and writing. Reading andWriting
Quarterly: Overcoming Learning Difficulties 19 (2):173-187

Wong BYL (2000)Writing strategies instruction for expository essays for adolescents with and without
learning disabilities. Topics in Language Disorders 20 (4):29-44

Wong YL, Butler DI, Ficzere SA, Kuperis S (1996) Teaching low-achievers and students with learning
disabilities to plan, write and revise opinion essays. Journal of Learning Disabilities 29
(2):197-212

Zimmerman BJ, Kitsantas A (2002) Acquiring writing revision and self-regulatory skill through obser-
vation and emulation. Journal of Educational Psychology 94 (4):660-668

182

THE INTERNATIONAL JOURNAL OF LEARNING



About the Authors
Dr. Rosario Arroyo González
Doctorate in Philosophy and Education Sciences by the Department of Didactics and School
Organization, Granada University, in 1998. Her research activity has been guided toward
the intercultural teaching and multingual writing. In the last years she has conjugated this
research line with the application and use of new technologies. She has coordinated a Project
of Formation, granted byAndalucia Government and has organized the International Congress
“Writing in the 21st Century. Cognitión, Multilingualism and Technologies” (Granada, from
25th to 27th Marzo, 2008). She has developed somes educational and research projects in
United Kingdom, Italy and Mexico. Now she is the coordinator of a International Master
(www.multilingualwriting.com). She is author of publications about interculturality and
lecturer in scientific events. Among their publications the following ones are included:Melilla:
Context analysis and multicultural reflection (1994); Design and Development of the Inter-
cultural Currículum (2000); To Organize the diversity culture(2003); The process of planning
in the written composition of primary education students (2005); The teaching written
composition in a multicultural context: I study of Case(2005); Didactic Strategies for meta-
cognición teaching in written composition in a multicultural contexts(2005); The intercultural
processes in written composition (2006);The written composition and cultural variables
(2007); TheWritten Communication: Knowledge,Multilingüalism and Technologies (2008).

Coral Ivy Hunt Gómez
Coral Ivy Hunt Gomez completed the degree course in Translation and Interpretation at
Granada University in 2006 and immediately obtained the certificate of official translator
authorised by the SpanishMinistry of Foreign Affairs. She also attended several specialization
courses on Interpreting at the Heriot-Watt University, Edinburgh, Scotland. In the years
2007-2008 she occupied the post of Spanish Language Assistant at Treochi Comprehensive
School, Treochi, Wales; and in 2008 she obtained the Certificate of Pedagogical Aptitudes
(CAP) at the University of Granada. In July 2008 she completed the Translation and Inter-
preting Advanced StudiesMaster at Granada University and her Research Project was entitled
“Applying New Technologies to Teaching Court Interpreting”. Her research lines are Inter-
preting of Didactics and Court Interpreting. The aim is to fulfil the new necessities created
in the Spanish and other societies. Coral Ivy Hunt Gomez is currently carrying out her
Doctoral Thesis research at Granada University and occupying the post of Administrative
Secretary of the University Translation Service and also carrying out free-lance activities in
the Courts of Granada.

183

ROSARIO ARROYO GONZÁLEZ, CORAL IVY HUNT GÓMEZ




