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The study of collocation — the restricted way inclihiwo or more words
combine across texts — has recently gained mu@vaakte. The acquisition
of these combinations has proved an important atestéor non-native
speakers of a foreign language as evinced in rembrchusual combinations
of words. This paper analyses nonstandard colloceti present in the
written production of Spanish-speaking universitydents of English as a
foreign language (EFL), in search of recurrent patis and strategies that
may explain these inappropriate collocations asaywo contribute to EFL
teaching and learning.

The results show a considerable influence of lea'nenother
tongue, which induces them to translate literalpnd L1 into L2 one or both
elements in any given collocation. Semantic oveblapveen appropriate
forms and possible synonyms of either the baséecollocate appears to
be another factor leading to error. The study afsmints to some verbs
which in this particular context might require cdstent and explicit
teaching.

Key words: second language acquisition, foreign glaage teaching,
collocations, verbs, nouns, data base, written patihn

El estudio de la colocacion — la combinacion regjida de dos o mas
palabras en diversos textos — ha cobrado muchavaelgia en las ultimas
décadas. La adquisicibn de estas combinaciones swiarte en un
obstaculo importante para hablantes no-nativos deidioma extranjero,
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quienes combinan palabras de manera poco usuat tEsbajo analiza las
desviaciones colocacionales registradas en la pcodin escrita de
alumnos universitarios de inglés como lengua exéran cuya lengua
materna es el espafiol para explorar estructurasumestes y las
estrategias que las generan, y contribuir, de estaera, a la ensefianza y
el aprendizaje del inglés como lengua extranjera.

Los resultados sefialan la importante influencia lde lengua
materna, que impulsa a estos alumnos a traducirfoema directa, uno o
ambos elementos en las combinaciones del esparfiobléls. Otro factor
gue conduce a errores es la superposicion semamtitee la base o el
colocado en una colocacion y posibles sinbnimoshldio indica también
la necesidad de una instruccion explicita y sistéraade ciertos verbos en
este contexto educativo en particular.

Palabras clave: adquisicion de una segunda lenqaquisicion de una
lengua extranjera, colocaciones, produccion eagnerbos, nombres, base
de datos.

1. Introduction

Multiple studies have explored the acquisition affacations in learners of a
foreign language which have proved quite a diffi@dpect of the language
to learn, as well as a tell-tale sign of a leam@on-native use of language.
The following study is based on a manually-compilatpus of V+N
miscollocations gathered from the written productiof 102 Spanish-
speaking students taking an English language coursdeacher and
Translator Training programmes at a university irgektina. Analysis of
this corpus throws light on the essence of theseatiens or atypical
combinations and the nature of the mistakes theycev

This paper presents evidence revealing an impogeogortion of
negative transfer from their mother tongue.
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2. Collocation

Collocations involve more than random co-occurrefetwo or more
lexical items across different texts and acrodedifit genres, as imake the
bedandlay the tableFor reasons of space, not all the different defing
postulated for the term will be explored here; iseffit to say that there are
as many as there are authors who have researcohetbiic. The issue has
been studied from multiple theoretical frameworkse most relevant of
which are British Contextualism (Halliday, Sinclaloey, and Phillips),
Lexical Semantics (Cruse) and different brancheseficography. Many
dictionaries have been published which includeaal gharticularly with the
combination of words, and although these will n@& tommented on
individually, it is worth mentioning that both ti#&panish and the English
lexicographic movements have widely explored andlyaed the issue of
collocation in specialised monolingual dictionariesme of which are
oriented to foreign language learners of theseuages.

With the purpose of restricting the possible intetations of what a
collocation is, and to make clear what is undebtoy this term herein, a
number of characteristics will be presented asnéisdédo the concept. We
shall refer to ‘collocation’ in those cases where

there is an arbitrary and syntagmatic link betwenleast two
lexemes (verbs, nouns, adverbs, adjectives), famele,commit a crime
blissfully unawarg

there is a constant and recurrent unity observeasaanultiple texts;

its meaning can be inferred from the elements ¢batpose it, even
though one of them may be used in a figurativeesé@mst not both);

a certain degree of variability (substitution) @spible at one or two
points in the collocatioreikert + power/ control/ influence / authorjty

a certain degree of grammatical variability typioathe syntagmatic
relation between the component elements is alloied., The power
exerted by that group was too strong);
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the appearance of other close-class (prepositianisles, etc.) or
open-class words (verbs, nouns, adverbs, adjettyedween the elements in
the collocation does not affect the link betweesnih{e.g. he exertedl! his
authority to..);

a certain degree of variation related to partspefesh is allowed (if
there exists a link such as collocation betweenegb vand a noun, the
collocation is still acceptable if the verb is noalised, e.g.an exertion of
power);

the combination evinces stored knowledge in the amgrof native
speakers of a language as part of the meaningyofvard (that it collocates
with others likex ory);

the expression of ideas and interaction betweeakspe is aided
ough pre-selection of lexical alternatives;

the combinations present a certain specificity,, i@ particular
semantic bond between the meanings of the lexieals conveyed through
the choice of words (all nouns accompanying theb \ter exert share a
semantic association with the conceppoivel).

These characteristics may help in the recognitiba @ollocation,
typically classified into two broad groups: lexieahd grammatical. Those
combinations which involve two open-class wordgespond to the former,
while the latter combine an open-class word andcirdighe or preposition.
This particular study focuses on one instancejat# collocations, namely
those involving a verb and a noun which perfornes ftmction of its direct
object, or internal argument.

3. Overview of Studies on the Acquisition of Collocation in Foreign
L anguage Settings

Many authors have investigated the puzzling issumkbocation in a foreign
language setting, basically aware of the fact domtpetence in this respect
enables learners to perform almost as proficieaglyhative speakers of the
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language (Paquot, 2005). The main conclusions dfaevn various studies
into the acquisition of English collocations in feers of different L1
backgrounds are presented betow

Polish learners of English successfully extendednieaning of L2
collocations on the basis of an equivalent comimnain L1, whereas
German learners of English made switching mistakesblends between L1
and L2 (Biskup, 1992).

The wider the meaning scope of a lexical item, there the
interference of L1 in the collocations that lexiage#m participated in.
Similarly, the more synonyms a word had, the mdificdity learners found
to produce a restricted collocation (Biskup, 1992).

Advanced EFL learners’ collocational competence wiid match
their general competence in the foreign languaggners found it difficult
to paraphrase collocations they could not prodBediis & Eldaw, 1993).

Advanced EFL learners were insufficiently aware dfe
phenomenon of collocation in general (Bahns & EIda893; Farghal &
Obiedat, 1995).

Farghal and Obiedat (1995) claim that their Ardbarners “tend to
respond to the open choice principle (...) rathenttige Idiom Principl&
(p. 326), making use of lexical simplification tkigh synonymy, avoidance,
transfer and paraphrasing.

The successful use of overlapping collocations ¢tvhcombine
“apparent openness variability- with actual re§wit’) and the subsequent
production of clusters of verb-noun combinationsildobe a marker of
proficiency among native writers and present difties to non-native
writers (Cowie & Howarth, 1995, p. 84).

Typically, learners of English tended to use thesimapen or free
type of collocations, which presented almost no llehge to their
phraseological competence, avoiding the type ofguage they might
consider problematic (Cowie & Howarth, 1995, p..89)
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Learners in Cowie and Howarth’s experiment resortedthe
extension of a learnt-by-heart restricted collamatused as the basis for
new, inappropriate combinations. The process ofbioimg the figurative
senses of abstract verbs and nouns in academimgvritas perceived as
creative by nature, and therefore, produétiwaich led to miscollocations.

Non-native French speakers of English tended torre® some
adverbial amplifiers in excess in comparison wititive speakers of the
language, as a creative strategy to minimise tlw@ads of making mistakes
because the appropriate adverbial combinations wetesalient to non-
native speakers of English, i.e., they did not g them as collocations
(Granger, 1998).

Non-native speakers of English made use of repetitvthen they
found their collocational knowledge insufficient texpress intended
meanings (Huang, 2001).

Japanese learners of English turned to a greanhtetdedelexical
verbs (nake, do, have, puytand as their level of general proficiency in the
foreign language increased, the nominal phrase d¢bldcated with the
selected verb got more complex in terms of modifice(Barfield, 2001).

Japanese learners tended to uniformly mistake fabsd-noun
collocations (experimental distractors) for redlaations (Barfield, 2001).

Freer combinations were easier to complete andslatn by
Taiwanese learners of English than pure idiomatgressions (which allow
little or no variation), leading to a great numbérncorrect variants (Huang,
2001, p. 9).

Distance between L1 and L2 resulted in more inceitepl
collocational knowledge and negative transfer (Hy1a2001; Mahmoud,
2005).

When there was insufficient knowledge of the vesmponent of a
collocation, recognition of the collocation was maed (Barfield, 2003),
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indicating that verbs play a determinant role ie froduction of these
collocations.

Taiwanese college EFL learners’ use of lexical amations
positively correlated with their overall online timig fluency (Hsu, 2007).

Most of these authors have done research into ¢heisition of
English collocations by learners of different limgic backgrounds and
agree on the typical strategies that may give tasawkward combinations,
namely repetition and reliance on the belief tlegtricted combinations are
freer. Learners may also overgeneralise the meastmpe of those
synonymous items participating in a restricted cioaion or resort to
oversimplification and transfer of collocationsrra.1. However, there is no
record of such a study in Romance-language-spe#&angers of English. In
the following section, an analysis of the productiof atypical V+N
collocations by Spanish learners of English is gmésd.

4. The Study

The study consisted of two phases: firstly, thee@esher was to create a
corpus of Verb-Noun miscollocations recorded inaatbed EFL learners’

written assignments at an Argentinean universiggoadly, the corpus was
to be manually analysed in search of typical pastehat would reveal the
source of these errors and the unsuccessful, caamey strategies that
these learners make use of when they need to canganings that involve

collocations.

4.1. Participants, Data-Collection Procedures, and Data Description

Participants in this research involved 102 learmdr&nglish taking either
the English IV or English V courses during the amait year 2003/ 04
within the Teacher and Translator training prograasthe Universidad
Nacional del Comahue, Argentina, who agreed to #utbmir written work

for inspection and analysis. The level of profidgrf these learners in the
foreign language was assessed throdghex: The Swansea Levels Teats
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vocabulary recognition test (Meara, Milton, & LopmeaDus, 2005) that
“measures students’ lexical and structural vocalgltaowledge at the most
frequent levels in English” (Meara, Milton, & Loram+Dus, 2005, p. 1)
The mean adjusted score obtained was 4188.56 fglisBriV participants,
and 4612.12 for English V learners, respectivelgr@ard deviation: 420.37
in both cases). The first group’s proficiency lewglcharacterized by the
program as "competent” and “intermediate level efformance”, and is
equalled to that of a CAE course in the test dpsari(UCLES exams) for
the 3750-4240 range. The more advanced group ofdesin this study is
described as having a “very good level of perforoegncorresponding to
CPE (UCLES exams) with scores ranging from 4500740.

The data were collected from 13 different practiaakignments,
including reading comprehension tasks, essays amtbws (a total of
270,170 words). Table 1 shows the distributionhefse tasks across courses
as well as the topics explored in each of them.

Table 1

Data collection instances by task-type and course

Activity Type Topic Course
Reading comprehension + essay  Fashion v
Reading comprehension + essay  Swimming v
Proposal Menus at the canteen v
Reading comprehension Maxwell & the laws of IV
summary Electromagnetics
Reading comprehension + essay  Child-care centres v
Essay Television and violencé&/

Reading comprehension + essayOestrogen: science ai IV
nature
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Questions on a novel Oryx and Crake v
Reading comprehension Motherkind V
summary

Report A festival \%
Reading comprehension Murphy’s Laws \%
summary

Review (students’ choice) \%
Reading comprehension + essay  The Mayas V

To build the corpus, all instances of possible prapriate verb-
noun collocations following the basic structure(i) were transcribed and
analysed - the brackets indicate the possible conisdg elements.

(1) [(Det) + (Adj) + N] +V + (Det) + (Adj) + N

This procedure was followed by the teacher of therge and an
external evaluator.

Examples like those in (2) and (3) constituted rgdapart of the
corpus.

(2) [The female bodyemitted [reversal clear (sic) signs

(3) [you] are training [your musclgs

Other grammatical realisations of the same patwroh as passive
forms (4), a nominal phrase modified by a (reducetijtive clause (5), a to-
infinitive purpose adverbial phrase containing ansitive verb (6), both

gerunds (7) and other nominalisations of transitreebs accompanied by
their direct objects, were also included in theadzdse.
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(4) a change of attitude (that) will be held

(5) the runaways performed in important cities
(6) in order to achieve their desire

(7) doingany kind of exercise or sport

Those cases in which a phrasal verb was usedramaitive way to
form a collocation were not included in the dat&bas

As in Nesselhauf's study (2005), these instancésalteged
miscollocations were analyzed manually followingset of steps which
included consulting each of the available lexicppreal volumes
specialised on collocations, nameBBI Dictionary of English Word
Combinations (BBI), LTP Dictionary of Selected Collocationd-TP),
Oxford Collocations Dictionary for students of Esyl (OCDSE) and
Cobuild Concordance and Collocations Samgle€CS§ to assess whether
each combination was acceptable. The data on th&hpe co-occurrence of
a verb and a specific noun were recorded on a ehrata criterion was
established to determine its inclusion in the cerpespecially when two
dictionaries considered it correct and the othé&sat. If the latter was the
case, a British journalist’s acceptability-judgernenas the determinant.

Through this procedure, a number of collocationsevekkscarded on
the basis of positive evidence in favour of thesdownoun units. A corpus of
241 atypical combinations produced by 102 learnet$692 words - was
obtained.

4.2. Research Questions

The analysis of the corpus took into account theseaech questions
transcribed below:

Which are the typical V+N miscollocations in theitten production
of these students?
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Can they be grouped according to certain verbsh$iou meanings?

Where does the mistake lie? Is it due to insufficienowledge of
the verb, the noun or both?

What role does the mother tongue play in thesgutegities?

The scope of the investigation was delimited ttaagfication of the
miscollocations encountered in the data, the dlungteof problematic verbs
and nouns, the possible reasons for these unusuabications and an
analysis of the possible impact of the learnersthmo tongue on these
mistakes.

5. Results and Discussion

5.1. Atypical Combinations per Participant

The average number of miscollocations in the datel{241) produced by
number of participants in the study (102) results the somewhat
insignificant coefficient of 2.4 collocations peyakner, i.e., each student is
responsible for atypically combining a verb andoamtwice in the thirteen
practical assignments analysed. This average noghkt quite promising in
terms of the general collocational competence @f farticular group of
English learners: after all, if any learner misoolites two certain verbs and
nouns within an individual corpus (of assignmenibrsitted) of around
1500 words, in V+N collocation matters, these pagitints appear to
perform almost like native speakers. A more careful realistic exploration
of the data, however, will indicate otherwise.

If instead we analyse how many of the total misoaltions each
student has actually produced, we face a more weriand not so
encouraging prospect. The odd combinations in thrpus were coded in
such a way that a record was kept of which comlnaiad been produced
by which student. A statistical test of frequengstribution (Statistix 8.0 to

ELIA 8, 2008, pp. 91-116



102 Magdalena Zinkgraf

determine the frequency of occurrence of collocatorors according to
which student/s had made them yielded the restdtsepted in Table 2.

Table 2

Number of miscollocations produced by number oflstus

N° of miscollocations Participants
N° %
1 1.2%
2 2.4%
4 4.8%
5 5.1%
10 10.2%
12
23
45

12.24%
23.4%
45.9%

PNWBOONEG

Table 2 indicates that twelve miscollocations waneduced by only
one participant; two students were responsible &mven atypical
combinations each, four learners made 6 mistakels, @ad so on. Almost
half the population investigated produced one V-aNocational deviation,
and almost a quarter produced the ideally estimatdd contrast, 36% of
students have concentrated 173 instances of imtokeN collocations
(71%). In summary, half the students have madeasrnsvo collocational
mistakes, but a sizeable group appears to have rhate trouble
appropriately combining verbs and their argumemas the rest.

These findings might be interpreted in two possibéys: either at
this stage learners show evidence of a relativelakv collocational
competence, or these miscollocations are evidehddeorisks they take
when expressing their ideas in the foreign languagé they will eventually
be corrected and made right.
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5.2. Frequent Atypical Combinations

The frequency distribution of the whole V+N unitsthe corpus has thrown
light upon the fact that twenty nine (12%) collaoas have been repeated as
a whole unit, i.e., both the verb and the noun.eNinmbinations have been
produced twice, whereas three other cases haverbpeated three or four
times in the data. Table 3 summarises which contbims have been
repeated.

Table 3

Most frequent atypical combinations

Twice-produced Three-time produceBour-time
produced

do mistakes train muscles practise exercise/s make exercise

do strokes practise activity do discovery

take consideration prove experiment

do swimming use clothes

hold war/s

What is striking as regards these miscollocatienthat all of them
involve very frequent vocabulary items well knovenl¢arners in the study,
especially considering their advanced level of ganeroficiency in the
foreign language. Most of the verbs involved instheases are precisely
delexical verbs which, on the one hand, are siraplé learnt early in the
acquisition process, and, on the other, presentrestricted collocations; in
other words, the typical nouns encountered in trepany ofdo will almost
never accompanynake These very specific restrictions seem to pose a
problem to learners, an issue which will be resunmedhe following
sections.
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5.3. Favourite Structures

In section 4.1. the different structural realisaioof the V+N relation in
question were specified and examples were givetheftypes included in
the corpus. Following Barfield's categories in hgudy of V+N
miscollocations (2003), the data have been analiyseams of frequency of
a certain structure involved in an atypical combora The categories
investigated are:

a) verb + (det +) noun (e.ghey are doing a digt
b) noun + verb (e.g., the runaways performed in ingutrcities);

c) verb + (det +) pre-modification + noun (e.¢hey use the same
clothey;

d) verb + (det +) noun + post-modification (e.gou can try to do a
lesson of Tae-hp

e) passive form (e.gg party was made

f) verb + (det +) pre-modification + noun + post-mdaifion (e.g.to
enrich the intellectual ability of studeits

The results in Graph 1 indicate the percentagescofirrence of
these structures in university learners’ V+N mikmmtions.
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Oa)

13% 2%

33% Ob)
Hc)

md)

15%
’ Be)
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Graph 1. V+N miscollocations in terms of structures

The favourite constructions are the canonical wadter in structure
a) (33%) and the same pattern with the inclusionaofadjective pre-
modifying the noun involved in the collocation c2706). These two
categories resemble d) and f) in word order, thowgh varying degrees of
complexity. What is striking is the fact that caiggs b) and e) present a
non-canonical order of the elements bound by catlon and together add
up to 28% of the miscollocations produced. Theseensomplex renderings
of the structure V+N may present more problemsetoriers of a foreign
language because, while processing the informdtiey want to convey,
they may lose track of the appropriate verb thaukhaccompany the noun
they used as head of the construction.

Another interesting issue is the high percentd&y®4) obtained in
all the categories in which the natural flow of lver noun is interrupted.
Such is the case of not only structures b) andut)also c), where an
adjective might distract learners’ attention awegynf the nominal element
central to the collocation (Alonso Ramos, 1994-198518). This figure
indicates that more than half the miscollocatiomsthie corpus involve a
complex realisation of the basic structure whiclghmi on the one hand,
speak well of learners’ risk-taking in their protioo when attempting more
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elaborate structures, while on the other, poina tpossible reason for the
formation of these atypical combinations. When ttamonical order is
inverted or when the sequence is interrupted bseanmdifier for the noun,
learners may be led to choose an incorrect elerfiemntthe intended
collocation, echoing Nesselhauf's (2005) discussibayntactic pattern and
its correlation with learners’ difficulties with Bocations.

5.4. Most Frequent Verbs

The analysis of the results so far has centrederirequency and structural
characteristics of the combinations as a wholdédorpus. In this section,
however, the occurrence of verbs participating hie miscollocations is
analysed.

Through statistical analysis it has been estaldistiat delexical
verbs have been extensively involved in the atypocembinations of the
corpus. More than a quarter of the total collogetion the data (28%)
involves one of the following delexical verl@o, make, take, have, produce
and hold, all of which have also been resorted to by Jagmmhearners of
English in the incorrect formation of V+N colloaatis (Barfield, 2003). In
his study Barfield reflects on learners’ tendenzyise a delexical verb plus
a nominalization instead of the more frequent coration found in native
speakers’ use of a full, lexical verb replacing tiaedl V+N construction.
Examples in the corpus analysed in this paper are:

(8) his discoveries were not recognised at the timednethem

(9) the fabulousontribution hedid to mankind

These instances show an awkward relationship etwerb and
noun which could easily be solved if learners hadctly resorted to the
verbsdiscoverandcontribute

Further analysis of the frequency distributiorvefbs in the corpus

evinces a tendency to employ very common verbs rigligh. Table 4
presents six specific verbs which appear in moen tB miscollocations
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each, and for each of them, the number of repestiound in the corpus
(Rep) according to the Statistix 8.0 test of fretgpyedistribution, as well as
their frequency rating in the General Service I(3EL)® and in the British
National CorpusBNC)® for comparison.

Table 4

Distribution of the most frequent verbs

Verb Rep GSL BNC |Verb Rep GSL  BNC |Verb Rep GSL BNC
do 24 98 18 make 19 37 46 Improve 9 604 865
hold 9 172 197 use 7 65 92 Practice 6 - 2658

Makeanddo are by far the most frequent delexical verbs imedlin
miscollocations, each repeated 24 and 19 timesctisply. Many of the
“errors” in this database are due to wrong choid¢edelexical verbs,
especially this minimal pair, and could have beeaided if learners had
used the other option. Thus, in

(20) [...] they do a series of changes
the combination becomes acceptabléafs changed fomake

What appears both surprising and worrying is tihatsé¢ learners
have otherwise reached an advanced level in tlegiergl proficiency of the
foreign language, as certified by the scores thagioed inthe Swansea
Levels TesK-Lex (Meara et al.2005). These mistakes, however, point to an
important lack in their collocational competencgaiving mastery of very
basic verbs, likenakeanddo.

Table 5 presents more very frequent verbs, thobghket have been
repeated fewer than five times, as calculated tivo8tatistix 8.0 test of
frequency distribution. These have been classifeesl “considerably
frequent” in opposition to the ones above, whichigigate in more than 6
collocations in the corpus.
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Table 5

Verb  Rep GSL BNC|Verb Rep GSL BNC|Verb  Rep GSL BNC

produce 4 444 332|take 4 60 54 |develop 4 130 411

lose 4 417 362 | have 3 9 8 enhance 3 - 2666
achieve 3 - 611 |prove 3 687 691|Design 3 262 11810
train 3 - 855 |face 3 190 599

A careful look at the frequency rating of the veitbgables 4 and 5
in GSLand BNC provides an intriguing insight into the use ofdheverbs.
Most of these cases are not only frequent in thipusoof miscollocations
analysed here, but are all the more so in the kEggumost of them
belonging to the 1,000 most frequent words in EfgliThe fact that these
very common words in English appear in atypicalamations produced by
advanced learners of the foreign language is eumleof the uneven
development of learners’ general linguistic andamational competences.
As has been stated elsewhere, Bahns and Eldaw)(1R&3ield (2003) and
Farghal and Obiedat (1995) have found this to be thse in their
investigations. The data in this study indicatet the verbs used are of so
basic a nature that it might be assumed that thesmers are at an
elementary level in terms of their handling of oo#tion.

On the other hand, the data might also be intexdras evidence of a
strategy learners resort to when faced with thea that they are not
confident in the use of the alternative lexicalbvéhat would otherwise
comprise the meanings of both the delexical vent @@ intended noun.
This particular strategy has been found to be vpickesl among FL learners
across the studies reviewed above, and a very lusefu in that these
delexical verbs can be typically accompanied byeaty and unrestricted, in
students’ eyes - number of nouns. Under the assomibiat these verbs lack
a specific meaning, learners over-generalise amdbgwe them with any
noun under the illusion that there is no restrictio the way they can be
used. These findings might attest to learnersanee on Sinclair (1991)'s
Open Choice Principle. According to Hunston (2008yjewing Sinclair's
work on this issue,
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meaning [of any group or sequence of wordsmade either by the phrase
as a whole, operating in accordance with the caiead phraseology, or

(less often) it is made by the individual wordseding in accordance with
grammatical rules (p. 145).

The results of this study seem to show that if Sbatearners’
knowledge of English collocations and their inhéreestrictions are
incomplete, they will construct meaning by adding wmeanings of
individual words (The Open Choice Principle), igngrthe “whole phrase”
principle (The Idiom Principle). In their study oArabic learners’
collocational competence, Farghal and Obiedat (1B8%e reached similar
conclusions in this respect.

Although interesting insights can be gained throtigh analysis of
noun frequency in the study of miscollocations, amderms of semantic
clustering of both nouns and verbs, for reasonspate these aspects will
not be discussed herein (see Zinkgraf, 2005). &adstéhe issue of the impact
of learners’ L1 on these atypical combinations witicupy the following
section.

5.5. The Role of the M other Tongue

To further investigate the motives for the atypicallocations in the corpus,
each element in the combinations (verb and nours) gien a translation
into the mother tongue by the researcher. In otdemsure the validity of
these translations, four external raters whose emndtingue is also Spanish
and whose performance in English is quasi nativeevasked to accept or
reject the given translation for the elements inhemiscollocation. These
raters’ assessments resulted in 61% of these atyyieN collocations being
uniformly accepted as generated by negative trarigien L1. The results,
which echo Hoey’s (2005) predictions for L2 acqidsi of collocations,
coincide with those obtained by Bahns (1993), BiskL092), Bonci (2004),
Farghal and Obiedat (1995), Granger (1998), Mahm@2d05) and
Martynska (2004) as regards the impact of the motherumndn this
particular case, Spanish, on the production of pnagriate combinations
between verbs and their internal arguments in &xaraf English.
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A further step in the exploration of this issue waisned at
determining which constituent is responsible fa tkeviation in these cases.
To this purpose, each of the miscollocations indata base was provided
with an acceptable alternative to express the dg@dmnmeaning. For instance,
for the combinationgxtinguish + [diseasgin

(12) [..] so as to prevent, cure, or extinguish a dis€ase 20)

the dictionaries consulted offer the lemmE@RADICATE as an
acceptable collocate f@ISEASE.

This procedure was repeated with every miscollooat the corpus
to assess whether the noun, the verb or both iorigaal version needed to
be modified. 70.5% of the atypical combinationgha corpus can be made
acceptable by replacing the original verb with osgggested by the
lexicographical works consulted. On the other hahd, combinations that
could be made right by changing the originauin only represent 19%. In
9% of the cases it was hard to determine which eterhad been selected
incorrectly, or what message or idea had beendeiiby the informants in
the first place.

These data indicate that verbs are mainly resplendir the
incorrectness in these atypical V+N collocationshilev showing that
participants in this investigation have insuffididmowledge of the right
collocates (verbs) the bases (usually nouns) ofcthibcations typically
take. Once again it is worth noticing that out lbé t70.5%, a significant
number of wrong verbs belonged to the delexicalegmaty, and the
“mistake” could be corrected by selecting its cegpart (e.g.makevs. do).

The results evince an intermediate stage in theuisitign of
collocations, since there is evidence that provessd learners lack the
linguistic tools to produce restricted collocatiopndich in turn might lead to
heavy reliance on L1 for production of V+N combibas. The participants
in this investigation have produced collocatiorst thvolve delexical verbs
to an unusually important extent as compared toivemaspeakers’
performance, even choosing the wrong one amongt afspossibilities.
What appears significantly worrying is the facttthe miscollocations
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recorded involve ideas, concepts and relations dhatof common use in
basic exchanges in the foreign language.

6. Conclusions

The analysis of the data base obtained through dew assignments

submitted by 102 Spanish-speaking learners of Eimgit the Universidad

Nacional del Comahue, Argentina, shows the differstnategies they

typically resort to with respect to their colloeatal competence. Most of the
deviations are the result of negative transfer ftbeir mother tongue, (61%)
or, in some other cases, of the exaggerated usgappropriate delexical

verbs. The wrong choice of both nouns and verlesradtively is recurrent in

these atypical collocations, responsible for 70%hefmiscollocations in the
corpus. Other usual strategies employed are regpetif one same verb

combined with nouns which do not collocate, sinipdifion evinced in the

reliance on the Open Choice Principle when leariggrare the restrictions

some combinations are subject to, and extensioanbjogy, in those cases
where they assume that if a noun shares meaningeats with another, they
both collocate with the same verb.

The results also point to recurrent patterns instinectures learners
use to convey the verb-noun relation. These comigsindicate a clear
mismatch between learners’ general competenceeifotieign language and
their collocational competence, similar to the hssin Schmitt et al. (2004)
with respect to a possible correlation between eizthe ‘individual word
lexicon” and the ‘formulaic sequence lexicon’ (@) 6Although the data and
conclusions herein presented have little poteftiabeneralisation to wider
educational contexts, many of the results obtamag be made extensive to
similar situations in which advanced learners dbra@ign language present
limitations as regards the written production afosaoun collocations.

The insights offered by this study point to an imipot need for the
development of these learners’ collocational coempet through specific
awareness-raising activities as to the restricedre of the phenomenon in
question. Moreover, as some authors suggest (L@@tX); Barfield, 2003),
special emphasis should be placed on those arezre Wwh and L2 differ in
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meanings and collocations. Bearing this linguislistance in mind should
help teachers anticipate possible occasions foatnegtransfer, and thus
select the combinations to be worked on in the iBhgilass. In addition, a
point should be made of focussing on collocatiomsfdreign language
teaching from the very beginning at very early esam the learning process.
Thus, a basic collocational competence could beldped, and on its basis,
more restricted and complex meanings built and drafttention to in
subsequent, more advanced courses. Enabling leam@erceive language
as being made up of recurrent groups of words shioellone of a teacher’s
most important aims and might eventually help stiglén the production of
the foreign language, leading them to rely morehenldiom Principle than
on the word-by-word construal of meaning, thus mg#sleng a native
speaker’s natural performance in the use of thguage.
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Notes

! These findings have been arranged following a abiomical order.

2 Reference to Sinclair (1991)’s Idiom Principle @plen Choice Principle is
made in section 4.4.

% See Sinclair (1991)’s Idiom Principle and Open €hdPrinciple in section
4.4,

* This computer program provides a vocabulary prafileerms of five different
levels of vocabulary knowledge. An adjusted scadutes the number of
pseudowords from the total scores, thus taking takers’ guessing into
account.

5 'det’ should be understood as 'determiner’

% Consulted at www.collins.co.uk/Corpus/CorpusSeaspx

" Computer programme downloadable from http://und&on.com/crack-step7-
micro/crack-Statistix+8.0-serial-keygen-free-fuiviinload-torrent.html

8 The General Service Lists a list of frequent words in English and can be
consulted at http://jbauman.com/gsl.html

® A hierarchy of the most frequent lemmas in thisposrcan be consulted at
ftp://ftp.itri.bton.ac.uk/bnc/lemma.al
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