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Abstract

This work explores the application of WebQuests as a pedagogical strategy in teaching
English morphology. It aims to investigate the potential benefits of WebQuests in
enhancing students' understanding of morphological concepts. This work includes a
comprehensive literature review on traditional approaches to morphology instruction and
the role of WebQuests in language learning. It also presents the development of three
WebQuests focusing on back formation, eponyms, and idioms. Additionally, practical
recommendations for implementing WebQuests in university settings are provided,
highlighting aspects such as the integration of technology in class. This thesis aims to
contribute to this field by exploring the effectiveness of WebQuests in offering a deeper
understanding and application of morphological concepts in the English language, and

also by offering valuable points of view for language teachers and researchers.

Keywords: WebQuests, English morphology, teaching, pedagogical strategy, language

Este trabajo explora la aplicacion de los WebQuests como una estrategia pedagogica para
la ensenanza de morfologia inglesa. Su objetivo es investigar los beneficios potenciales
de los WebQuests en aumentar los conocimientos de conceptos morfoldgicos. Este trabajo
incluye una completa resefia bibliografica sobre enfoques mas tradicionales a la
ensefanza de la morfologia y el rol de los WebQuests en el aprendizaje lingiiistico.
También presenta el desarrollo de tres WebQuests reales basados en los conceptos de la
derivacion regresiva, eponimos y expresiones idiomaticas. Ademads, incluye
recomendaciones practicas para su implementacion en situaciones reales de aprendizaje
en Universidades. Este trabajo tiene como objetivo contribuir a este campo explorando
la efectividad de los WebQuests para ofrecer una mejor comprension y aplicacion de
conceptos morfologicos en inglés, ademas de ofrecer valiosos puntos de vista para

profesores e investigadores de idiomas.

Palabras clave: WebQuests, morfologia inglesa, ensefianza, estrategia pedagogica,

idiomas.



1. Introduction

1.1. Context

The acquisition of language, particularly in this era of communication, takes a
crucial role. Understanding the structures of the language is pivotal for effective
communication, as well as academic success. One of the key aspects of language is

morphology, the study of word formation and structure.

In this context of education, the digital world is stirring up the traditional
approaches to learning and teaching. To take advantage of this digitalization, every day
more educators are using online resources, and inquiry-based learning has opened doors
to the most innovative educational strategies. One such strategy that is changing English
morphology instruction is the application of WebQuests. Throughout this work, the
integration of WebQuests into the world of English morphology instruction will be

explored.
1.2. Justification

WebQuests offer opportunities for students to apply their knowledge of English
morphology in authentic language contexts. Through interactive online tasks, students
can investigate real-world examples of word formation, examine linguistic patterns, and
explore the practical applications of morphological concepts. This practical application
enhances students' understanding and ability to transfer their knowledge to various

linguistic situations, ultimately strengthening their language proficiency.

In today's world, the majority of students are already familiar with technology,
and teachers should make use of this familiarity. By using WebQuests as a learning tool,
students can not only enhance their technological competence but also improve their
learning. WebQuests act as a bridge between traditional teaching methods and the most
innovative digital approaches. Furthermore, this study addresses a relatively unexplored
area, specifically examining the application of WebQuests in teaching English
morphology at the university level. While WebQuests have been used in multiple
educational domains, their potential in teaching English morphology has not been fully
explored. This study aims to fill this gap and provide valuable insights for educators who

are looking for effective teaching strategies.



1.3. Objectives

Firstly, one of the objectives of this work is to assess the impact of WebQuests on
students' comprehension of morphological concepts. It involves exploring how
WebQuests contribute to a deeper understanding of important elements in the English
language. Additionally, this work also studies the effectiveness of WebQuests in
facilitating the acquisition and retention of morphological knowledge. It involves
evaluating their effectiveness in helping students internalize morphological rules,

identifying patterns, and applying their knowledge to real contexts.

Another key objective is to investigate students' attitudes, motivation, and
engagement when utilizing WebQuests as a learning tool. This point involves gathering
data on students' experiences and preferences of the WebQuest-based approach, providing

insights into the effectiveness of this pedagogical strategy from the learners' perspective.

This work aims to provide practical recommendations for implementing
WebQuests in university settings. This objective focuses on offering guidance to teachers
interested in incorporating WebQuests into their English morphology classes, making

their students’ learning experience much more engaging and enriching.

1.4. Methodology

There are various interpretations of WebQuests, with Bernie Dodge, an
educational technology professor at San Diego State University, being one of the first to
define and structure this educational approach. Dodge (1995) initially introduced the
term, describing a WebQuest as "an inquiry-oriented activity in which some or all of the

information that learners interact with comes from resources on the Internet...".

Vidoni and Maddux (2008) offer a different view of WebQuests, describing them
as a design activity that provides learners with resources to help them search for

information to achieve tasks that challenge their academic and intellectual abilities.

March (2004), who assisted Bernie Dodge in the creation of WebQuests, states
that it is a scaffolded learning method that guides students through online resources and
a real-world task to promote their investigation of an open-ended question. It encourages
students to build their knowledge and actively participate in a group activity where they

can turn what they've learned into a deeper understanding.
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In general, the most common definition of a WebQuest found on internet resources
characterizes it as a lesson format centered around inquiry-based learning, where the
majority, if not all, of the information that learners engage with, is acquired from various
websites. Web projects can take various forms, from a simple word-processing activity

with links to online materials to large collections of web resources for a specific topic.

Dodge (1995) categorized WebQuests into two distinct levels: Long-term
WebQuests and short-term WebQuests.

A long-term WebQuest is essentially a project that takes place over an extended
duration. During this time, students engage in activities like reading, analysis, and
drawing their conclusions. They then take the knowledge gained and apply it to various

assignments, demonstrating a deep and comprehensive understanding of the topic.

In contrast, short-term WebQuests are designed to be completed within a relatively
brief timeframe. These WebQuests provide a concise amount of information and typically

involve quicker, more focused activities and assignments.

The WebQuests on which the students will be working adopt a mixed-methods
approach, combining qualitative and quantitative tasks. Due to the absence of real-world

testing, the focus is on exploring the design and potential benefits of the WebQuests.

2. Literature review

2.1. Traditional Approaches to Teaching English Morphology

Even though language learners have always recognized the significance of words,
morphology, commonly defined as the internal structure of words, didn't become a
distinct part of linguistics until the 19th century (Katamba & Stonham, 2018).
Morphology is an integral part of a language’s grammar, and it deals with how words are
built and how they carry grammatical and semantic information by the arrangement of

different morphemes (the smallest units of meaning).

The most traditional ways of teaching English morphology emphasized explicit
instruction. In these methods, teachers typically present the students with clear
grammatical rules and definitions, followed by examples to reinforce their understanding

of the concept they are trying to learn. The main goal is to provide learners with a



structured framework to guess the structure of words. Additionally, there’s an emphasis
on grammatical analysis, in which students are asked to break down words into their

constituent parts, such as roots and affixes.

These traditional methods have served as an important foundation for
understanding English morphology, but they have limitations. The main aspect that this
methodology has is that it lacks meaningful context, in the sense that it often isolates
morphological concepts from real-world language wuse. In addition, traditional
methodology heavily relies on rote memorization, which can lead to students not fully

understanding morphology and potentially forgetting it in a short time.

2.2. WebQuests as an Educational Strategy

WebQuests are a dynamic and innovative educational strategy that has gained very
significant popularity recently. WebQuests are a teaching strategy with the potential to
connect students to other students, experts, and researchers not only in the United States

but also across the entire planet (Fraaze, 2004).

WebQuests possess a structured framework that differentiates them from other
educational approaches. As stated before, WebQuests include components such as a clear
introduction, a well-defined task, a list of resources to do some research, a systematic
process for students to follow, and a method to evaluate the results. This structure serves
as a clear guide for both educators and students. The structured nature of WebQuests acts

as a scaffold, offering clear directions and avoiding ambiguities.

Certainly, a key component of the WebQuest model is ‘scaffolding’, a temporary
structure that provides aid to students at specific points in the learning process, and it is
important because it allows learners to accomplish a task that they may not be able to do
without help (Dodge, 2003, as cited in Frazee, 2004). The goal of scaffolding is to make
the student as confident as possible, and they achieve this by gradually reducing
assistance or guidance. Scaffolding in WebQuests is a pedagogical approach that aims
for a balance between support and autonomy, allowing students to develop critical
thinking, research, and problem-solving in a controlled and digital way. Awada et al.
(2020) conducted a 12-week study aimed at examining the impact of combining the

Student Team Achievement Division (STAD), a structured cooperative learning approach,



and WebQuests on enhancing argumentative writing skills in EFL (English as a Foreign
Language) students. The study involved a total of 78 participants, with 54 students
assigned to the experimental group and 24 to the control group. To gather data, the
researchers employed both pre- and post-writing tests and administered questionnaires.
Data analysis involved the use of ANCOVA. Notably, the primary outcome of the research
indicated that improvements in writing skills in the foreign language were observed
primarily among students with lower proficiency in their second language. Back to
scaffolding, this study found that even students at advanced levels of instruction with
lower ability writing skills need, benefited equally whether the scaffolding was provided

by the instructor or classmates (Awada et al., 2020).

The study conducted by Melnik et al. (2019) aimed to assess the utility of
integrating WebQuests into English language instruction at the university level. The
purpose of the study was to involve all students and provide them with an opportunity to
work not only in class but also at home. The advantages of WebQuests were obvious, as
the research questions of the study were answered positively. Melnik et al. found out that
the teacher does not have to spend hours preparing assignments for his students. Also,
students’ passion and motivation to proceed with working was maintained by the
creativity of the task itself. Finally, they realized that the activity can be integrated into

the teaching-learning process naturally.

Looking at the topic from an alternative point of view, Synekop (2020)
investigated how teachers perceive the use of WebQuests as an instructional tool and
assessed their application in teaching information technology. The study involved 31
students majoring in English for Engineering and adopted a qualitative research approach.
The key results indicated that teachers showed a favorable attitude toward WebQuests.
Furthermore, it was found that WebQuests play a crucial role in enhancing the

communication skills of English learners.

The existing research on the utilization of WebQuests as an educational strategy
demonstrates promising results, however, the study conducted by Awada et al. (2020)

only recognized advantages for students with lower proficiency in their second language.



3. Theoretical Framework

3.1. English Morphology: Key Concepts

In the study of language, morphology is all about understanding how words are
formed and structured, and it's essential for effective communication. When a language
is described, all four varying facets — sounds, constructions, meanings, and forms of

words — have to be paid attention to (Matthews, 1991).

The field of linguistic theory may be said to include at least four major subfields:
phonology (sounds), syntax (structure and meaning), semantics (word meaning), and the

one which will be dealt with in this section, morphology.

The term ‘morphology’ is a Greek-based parallel to the German Formenlehre (the
study of ‘forms’), and the first reference that is known dates back to the 1860s, according
to the OED (Matthews, 1991). Paradoxically, morphology is both the oldest and one of
the youngest subdisciplines of grammar. It is the oldest because the first linguists were
primarily morphologists, and the earliest extant grammatical texts are lists of
morphological forms of Sumerian words. However, the term ‘morphology’ itself was not
been invented until the second half of the nineteenth century, simply because it was not
needed, as the term ‘grammar’ (i.e., morphology) had existed for centuries before

(Haspelmath & Sims, 2013).

In the study of English morphology, two fundamental concepts take center stage:

derivational and inflectional morphology.

In the case of derivational morphology, it deals with word creation and
transformation. In this process, new words are formed by adding prefixes or suffixes to
base words, which alter the meaning or grammatical category of it. For example, the word

‘happy’ can transform into ‘happiness’ by adding the suffix ‘-ness’.

On the other hand, inflectional morphology focuses on changes within a word to
convey grammatical information. This typically includes variations in tense, number,
gender, and case. For example, the word ‘run’ can change into ‘ran’, which would indicate

past tense.

These morphological concepts provide the foundation for understanding how

words work in the English language, and they are essential for language learners.



Understanding these concepts sets the stage for exploring the connection between

morphology and WebQuests.
3.2. Designing Effective WebQuests for Language Learning

The design of a WebQuest is a crucial part of creating effective online learning
experiences, especially in the context of language education. In essence, WebQuest
design is about constructing engaging and meaningful online activities with a clear
purpose: language acquisition. One of the main priorities in the development of the
WebQuests on back formation, eponyms, and idioms, is the incorporation of authentic
materials, engaging tasks, and collaborative elements. Each WebQuest is designed taking
careful consideration of learning objectives, inclusion of interactive web-based resources,

and the use of appropriate technologies to enhance student engagement.

To achieve these goals, Dodge (1995) argues that all WebQuests should contain at
least the following parts:

- Anintroduction that sets the stage and provides some background information.

- Atask that is doable and interesting.

- Aset of information sources needed to complete the task, which may be found
embedded in the WebQuest.

- A description of the process with a clear explanation of all the steps.

- Some guidance on how to organize the information acquired.

- A conclusion that brings closure to the quest, which reminds learners of what

they have learned and encourages them to keep exploring.

One key aspect that must be taken into account when designing a WebQuest is
that it should be designed with a student-centered approach (i.e., placing learners at the
front of the educational process). By doing this, WebQuests encourage learners to take
ownership of their learning journey, participating in class and being active. One of the
worst aspects of the traditional methodology for teaching English morphology was that

students were passive in class, and their interaction was very limited.

Next, a good WebQuest should focus on collaboration, which is a key element of
them. Collaborative learning within the context of WebQuests is a dynamic and
interactive process that takes a crucial role in language education, particularly when

teaching English morphology. In the WebQuest environment, they work together to solve



problems, decipher complex words, analyze word structures, and many other tasks which
allows them to construct knowledge together. Furthermore, the diverse perspectives that
collaborative learning gives to students are very valuable. As they explain concepts to
their peers, they become both learners and educators, solidifying their knowledge while

they are helping others.

Another element that should be present in every WebQuest is the presence of
multiple examples and good explanations. Examples serve as concrete demonstrations of
how you would like the activity to be done, so it must be carefully illustrated. Examples
offer insights into how learning objectives can be matched with authentic contexts and
how an activity can be designed to measure students’ understanding of morphology. For
students, these examples bring transparency to what they can anticipate in the WebQuest,
as they present a clear picture of the main learning objectives and what the teacher expects
them to do. Thanks to the clarification of every element in the WebQuest, students will
be able to learn both easier and faster.

Lastly, two concepts that should be kept in mind by every educator when
designing a WebQuest are adaptability and accessibility. Both these elements are crucial
to make sure that an online activity is effective. Adaptability implies that WebQuests can
be adapted to the different needs of every learner. This is crucial in language education,
as students come from varied backgrounds and may have different proficiency levels, and
therefore have more or less difficulties. On the other hand, accessibility refers to ensuring
that WebQuests are available and usable to all students, regardless of their circumstances.
They should be user-friendly and considerate of students with any disability. In the case
that a WebQuest doesn’t achieve this inclusivity, it would be the educator’s task to

provide the student with tools to help them complete the activities in the WebQuest.

The design of effective WebQuests for teaching English morphology is a complex
process that requires the educator to take careful consideration of multiple elements.
Creating WebQuests that include all these elements ensures that English morphology is

not only taught but, most importantly, understood and internalized by students.
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3.3. The Role of WebQuests in Teaching English Morphology

WebQuests, as an educational strategy, present an influential and distinct role in
the teaching of English morphology. This role rejects the traditional classroom

methodology and embraces the dynamics of technology and active learning.

Among many benefits that have been discussed before, WebQuests offer one that
is crucial and applicable to English morphology: critical thinking. Vidoni & Maddux
(2008) state that WebQuests provide students with an opportunity to put critical thinking
skills to use, and proceed to cite Mark Weinstein, of the Institute for Critical Thinking at
Montclair State University in New Jersey. Weinstein presented a framework for critical
thinking that he adapted from a definition suggested by his colleague, Matthew Lipman.
Lipman defines critical thinking as ‘skillful, responsible thinking, that facilitates good
judgment because it (a) relies on criteria, (b) is self-correcting, and (c) is sensitive to con-
text’ (Weinstein, 2000, p.41, as cited in Vidoni & Maddux, 2008).

WebQuests present students with tasks that require them to solve linguistic
puzzles. For instance, in the exploration of back-formation, students might dissect
complex words to understand their origins. When diving into eponyms, they could be
challenged to trace the historical roots of words or phrases. In the case of idioms, students
might have to decipher the figurative language and explore its cultural context. These
tasks demand more than just surface-level knowledge; they need critical thinking. This
process enhances their analytical skills and develops a deeper understanding of English

morphology.

After students have completed the activities, they should reflect on what they have
done to make sense of their experiences, connect theory to practice, and deepen their
understanding of English morphology. This brings the concept of metacognition which,
according to Stanton et al. (2021) is awareness and control of thinking for learning. They
also state that students with well-developed metacognition can identify concepts they do
not understand and select appropriate strategies for learning those concepts.

In the context of using WebQuests to teach English morphology, encouraging
metacognition is particularly important. By promoting metacognition, students can gain
a deeper understanding of which strategies work best for them and how to apply their new
knowledge effectively. This self-awareness not only helps them complete the WebQuest

but also grants them valuable skills for learning and problem-solving in multiple contexts.
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4. Development of WebQuests for Teaching English Morphology
4.1. Back Formation WebQuest

4.1.1 Introduction and Objectives

This is the first of the three WebQuests that will be presented in this section. It is
designed to facilitate the understanding of English morphology, a vital component of
language acquisition. Among the many different elements that comprise English
morphology, this WebQuest deals with back formation. In linguistics, back-formation
refers to the process of creating a new word by removing affixes from an existing word
(Suffern, 2023). Back-formation offers a unique view of linguistics through which

students can explore new words and their components.

This WebQuest has clear objectives that every student is expected to fulfill. These

objectives are the following:

- Gain a deeper understanding of the concept of back formation and recognize
its usage in English words.

- The knowledge that they will acquire should be put into practical use. Students
are intended to deconstruct words and identify their origin, among other tasks.

- Collaborate with peers using electronic devices to make research about the
concept of back-formation.

4.1.2 Resources and Activity

In this section of the back formation WebQuest, the main activity is presented. It

is divided into two phases:

Phase 1: Resources

In this section, students will have available different links to online resources. At
this point they may not be familiarized with the term ‘back formation’, so they can access
a very useful YouTube video in which the concept 1is explained
(youtu.be/Ly4TLkZcnd8?si=9gEMSNUN_MwAOCue). It is specially intended for those
students who find that visual and auditory learning enhances their comprehension.
However, there may be students that prefer a more traditional way of learning, and choose
the link to a website in which the concept of back-formation is tackled as well. This

resource offers a detailed exploration of back formation and provides real-world examples
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that illustrate their application in the English language (www.thoughtco.com/back-

formation-words-1689154).

Finally, the last link is related to one of the tasks that students will deal with in the
next section: EtymOnline (www.etymonline.com). They will be able to research the

origin of words on this website, which is very useful for this task.

Note that while students are encouraged to use online resources for their research,
it’s important to be cautious. The internet is a vast space and not all sources are reliable,
so they are warned about this in the WebQuest. They are emphasized to verify the
credibility and accuracy of the information presented and check multiple references to

ensure the reliability of the information.

Phase 2: Activity

With a solid foundation established through the resources provided in Phase 1,
students are now ready to start the activity on back formation. This activity is designed to
be a collaborative learning experience, so they must work with a partner to complete each

of the tasks.

First, students will be presented with a list of words that have undergone back
formation, and they will have to analyze why this occurred. They should follow these

steps:

a. Research the etymology of the word: They should research the origin of each word
in the list, looking for information on the original word from which the back-
formed word was created.

b. Identify the affix that was removed: Once they have researched the origin of the
word, they should identify the affix that was removed to create the back-formed
word.

c. Analyze the reasons for back-formation: Finally, they should analyze the reasons
why each word was back-formed, considering factors such as changes in language

use, the need for shorter words, etc.

To help the students get started, an example of how to approach this activity is included.

13



4.1.3 Assessment and Evaluation

Assessment is a crucial part of the learning process, measuring the achievement
in the back formation WebQuest. In this section, the criteria by which the students’
performance is evaluated will be discussed. The method used is a rubric, which comprises
three essential categories, each of which plays a unique role in assessing the competence
of students. The maximum points attainable are 15, distributed as follows: 5 points for

‘Excellent’, 3 points for ‘Good’, 1 point for ‘Fair’, and 0 points for ‘Poor’.
The categories are the following:

1. Understanding of back-formation (5 points).
2. Research and Analysis (5 points).
3. Collaboration (5 points).

The combination of these three categories will determine the overall performance
in the WebQuest. Students can make use of the rubric as they do the activity so they can

enhance their understanding, research, and collaboration skills.

4.2 Eponyms WebQuest

4.2.1 Introduction and Objectives

It is now the turn of the second WebQuest, which is based on eponyms. According
to the Merriam-Webster dictionary, an eponym is one for whom something is or is
believed to be named. That is, eponyms are words that find their origin in the names of
people, typically individuals who have made significant contributions to various fields,

such as science, literature, or history.

Exploring eponyms is a linguistic journey in which students learn not only English
morphology but also history. This WebQuest is designed to be an engaging and
informative exploration of these unique words, and students will delve into the world of

eponyms discovering their origins and the individuals to whom they are attributed.
This WebQuest has some clear objectives:

- Develop research skills by investigating the origin, history, and cultural

significance of the most frequent eponyms, using various resources.
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- Actively participate in the activity proposed by the professor, working with
their peers and discussing the main points with them.

- Demonstrate the ability and knowledge that they have gained thanks to this
WebQuest.

4.2.2 Resources and Activity

As in the previous WebQuest, this section is divided into two phases: the first one

will deal with resources and the second will be the activity.

Phase 1: Resources

To lay a solid foundation for the students, the WebQuest provides four links to
useful resources. The first one is a website that deals with meaning and types of eponyms
(www.studysmarter.co.uk/explanations/english/lexis-and-semantics/eponyms/). Students
may not be familiarized with the term so it serves as an introduction to it. Next, the activity
will require them to check the frequency of several eponyms, and a great place to do that
is the English Corpora (www.english-corpora.org/coca/). This resource will enable them
to not only check their frequency but also find real instances of their use, making them
understand each eponym better. The next resources included are dictionaries, which are
encouraged to be used because they offer an in-depth exploration of the history, origins,
and evolution of words, especially the OED (www.oed.com). The Collins Dictionary is
another valuable linguistic resource as it provides several examples, offering insights into

the contemporary use of eponyms (www.collinsdictionary.com).

Phase 2: Activity

In this section, this WebQuest presents the activity that will help students gain a
comprehensive understanding of eponyms. It is important to note that this activity is

intended to be done in groups of 3-4 students, who must work collaboratively.

Each group will be provided with a list of 20 eponyms, and each one will be
responsible for researching information about them. The details that must be researched

are the following:

- Origin of the word.
- Frequency of the eponym.

- Spanish translation.
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- Two real instances of the eponym’s usage.

After the students have completed the activity, they will engage in a Kahoot quiz
to test their knowledge of eponyms. This quiz serves as a fun and interactive way to

reinforce the knowledge gained from the previous activity.

4.2.3 Assessment and Evaluation

As well as in the previous WebQuest, the method to evaluate students’
performance in this activity will be a rubric. However, there are different categories and

points distributions. The categories are the following:

- Origin identification (5 points)
- Frequency identification (5 points)
- Spanish translations (5 points)

- Real instances of usage (5 points)

The maximum number of points attainable in this activity is 16, distributed as
follows: 5 points for ‘Excellent’, 3 points for ‘Good’, 1 point for ‘Fair’, and 0 points for
‘Poor’. The rubric provides a structured framework for evaluating the quality and depth
of participants’ research and analysis. The final Kahoot will not be evaluated, as it is just

a way to have fun at the end of the class.

4.3 Idioms WebQuest

4.3.1 Introduction and Objectives

The last of the three WebQuest that will be presented is based on idioms. An idiom
1s an expression in the usage of a language that is peculiar to itself either in having a
meaning that cannot be derived from the conjoined meanings of its elements or in its
grammatically atypical use of words, according to the Merriam-Webster Dictionary.
Idioms represent a challenge and an opportunity in language learning, as they are a source
of confusion for non-native speakers. Learning idiomatic expressions is a way to mark

the difference and become a fluent and competent speaker.

This WebQuest aims to make idioms more accessible and enjoyable for learners

of English. The main objectives are the following:
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- Enhance the students’ comprehension of idiomatic expressions in English and
their usage.

- Improve the students’ language skills by recognizing and using idioms in
appropriate contexts.

- Encourage them to do research and analysis about idioms and apply them to

their language production.

4.3.2 Resources and Activity

This WebQuest is divided into three phases, unlike the ones based on back
formation and eponyms. This is due to the presence of a second activity, which will be

discussed later in this section.

Phase 1: Resources

For the students to be able to complete the activities successfully, this WebQuest
has available four links to useful resources. The first one is a link to ‘The Free Dictionary’,
a place where students can see the meaning of the different idioms that will be present in
the first activity (www.thefreedictionary.com). Next, there is a link to a webpage called
‘The Idioms’, a great site to check the origin of these words (www.theidioms.com). The
third link redirects the students to the English Corpora (COCA) once again, as it is the
perfect place to see the frequency of use of each idiom (www.english-corpora.org). The
last link is related to the second activity, and it is a magazine that talks about multiple
topics in a very conversational way, meaning that they will be able to find several
instances of idioms (www.modernenglishteacher.com/media/38480/etp-sample-july-

2021.pdf).

Phase 2: Activity 1

For the first activity, students will have to work in pairs and complete a list of five
tasks. They will be provided with a list of 10 idioms, and they will have to fill in the

following details:

- Equivalent in Spanish.

- Origin of the idiom.

- Frequency of usage.

- Comparison with the meaning in Spanish.

- Two real instances of the idiom being used.
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It is important to note that for the last point in this activity, students will be
required to cite the source where it was taken from. This way, students will also practice
how to cite a work or any kind of source. In addition, they have an example of the activity

available in the WebQuest, to guide the students through the process.

Phase 3: Activity 2

In this activity, students are required to search in the 4™ link found in Phase 1. In
groups of four students, they will have to look for idioms in this magazine and present
them to the class. This activity serves as a bridge between theory and real-world
application, allowing the students to explore idiomatic expressions as they appear in real
and recent sources. It enhances their understanding of the practical use of idioms and

cultural context.

Also, as in the previous WebQuest, a Kahoot will be done at the end of the class,

to reinforce what they have learned in a fun and engaging way.

4.3.3 Assessment and Evaluation

The rubric that is used in this WebQuest to evaluate the students’ performance has
four different categories, and a maximum of 20 points distributed as follows: 5 points for

‘Excellent’, 3 points for ‘Good’, 1 point for ‘Fair’, and 0 points for ‘Poor’.
The categories that will be evaluated are the following:

- Translation accuracy.
- Origin identification.
- Comparison analysis.

- Collaboration.

As in the WebQuest based on eponyms, the Kahoot quiz is not evaluated, as it is

just an activity to loosen up after completing the main activities.
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5. Implications and Recommendations

5.1. Practical Recommendations for Implementing WebQuests in Universities

WebQuests offer a wide variety of possibilities and they can be applied to any
educational setting. As stated above, the three WebQuests proposed are intended to be
used in a university context. However, successful integration requires careful planning
and consideration of different factors, which will be discussed in this section.

The first thing that students and educators need if they want to dive into the world
of WebQuest is equipment. Universities should invest in good equipment to adapt to new
technologies. Not every student can afford to buy a good PC with an internet connection,
so it is important to help everyone integrate into this educational approach. This brings
us to the next point, which is related to technical support. Universities should always have
professional technical support ready to help any student who may have troubles with their
PC. To make a class fluid and engaging these two elements are crucial.

Next, at the start of every course, students should receive orientation and training
on how to navigate WebQuests. This introduction should include an overview of the
WebQuest’s structure, resources, and expectations. Sometimes educators assume their
students know everything beforehand and that is not always the case, so this is an
important point to take into account.

The next recommendation has been already discussed but it is crucial in this
context: inclusivity. WebQuests should be designed to accommodate the diverse needs
and learning styles of students, and educators should create variations in tasks and
resources to provide an inclusive learning experience.

The last point is related to monitoring and giving feedback. Some educators
commit a common mistake which is to explain the activity and forget about the students
until they are done, but this should not be the case, especially in WebQuests. Instructors
should actively monitor student progress during the WebQuest and provide timely
feedback to guide their learning. Formative assessment can ensure that students are on
the right track.

These practical recommendations offer guidance for universities looking to
implement WebQuests effectively in any course. By taking these recommendations into

account, educators will reach the maximum potential of this educational approach.
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5.2. Limitations and Future Research

The benefits of WebQuest have been widely discussed, but it is also important to
know the limitations of them, and which areas should be researched in the future.

One key challenge in implementing WebQuests is the presence of technological
barriers. Students may have difficulties related to access to devices, inconsistent internet
connection, etc. As stated in the previous point, universities should be aware of these
potential problems and be prepared to solve them as soon as possible, but that is not
always the case. Further research into strategies to mitigate these problems might be
needed.

Variable student engagement can be another challenge. While WebQuests are
intended to be equally engaging, some students’ motivation levels can vary and might
need additional support to fully immerse in the WebQuest experience. Another field that
can be researched is motivating strategies adapted to WebQuest-based learning.

Exploration into the cognitive and metacognitive processes engaged by students
during WebQuests can reveal interesting facts about how students learn. This is a field
that can also be further researched, as understanding these cognitive mechanisms can
enhance the WebQuest experience.

WebQuests are still evolving, and its adaptability to other linguistic contexts
beyond English morphology is promising. It is important to investigate how the
WebQuest approach can be adapted to other fields, considering the different linguistic

features and challenges.

6. Conclusion
This work has investigated the use of WebQuests in university settings to teach
English morphology. Its goal is to introduce this teaching tool and compare it to traditional

methods of teaching English morphology as well as other areas of linguistics.

Throughout the work, we have delved into the foundations of morphology and
WebQuests. In doing so, we have explored how WebQuests can bridge the gap between
theory and practice, emphasizing the significance of contextualizing language learning

and fostering metacognition among other important elements.

Furthermore, the creation of well-designed WebQuests has been discussed. The

WebQuests on back formation, eponyms, and idioms have served as illustrations of how
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this tool can be designed to accomplish specific educational objectives. We have
discovered that thanks to the structured nature of WebQuests, students feel more
comfortable and require less guidance. In addition, it has been explored that WebQuests
that are meticulously designed and thoughtfully prepared, enhance the learning outcomes

of students.

However, as with any educational innovation, it has limitations and challenges
that difficult the implement of WebQuests. One significant limitation is the presence of
technology and the problems that it may have. It is suggested that further research is done
into this topic, as improving it would make this pedagogical tool much more effective.
Also, many students lack technological skills; as a result, educators may need to provide
extra support and guidance to these individuals, while more skilled students can proceed

with more independence.

While this work focuses on teaching English morphology in university settings, it
is suggested that further studies explore the impact of WebQuests in other linguistic fields.
This tool can set the way for opportunities in research related to language education in

the current era.

7. References

Awada, G. M., Burston, J., & Ghannage, R. (2019). Effect of student team achievement
division through WebQuest on EFL students’ argumentative writing skills and
their instructors’ perceptions. Computer Assisted Language Learning, 33(2).

https://doi.org/10.1080/09588221.2018.1558254

Dodge, B. (1995). Some thoughts about WebQuests. Retrieved from
https://jotamac.typepad.com/jotamacs_weblog/files/WebQuests.pdf

Dodge, B. (2003, March). WebQuest symposium. Annual Conference of the Society for
Information Technology and Teacher Education (SITE): Albuquerque, NM.

Frazee, J. P. (2004). Webquest Design Strategies: A Case Study Measuring the Effect of
the Jigsaw Method on Students’ Personal Agency Beliefs, Engagement, and
Learning [Doctoral dissertation, University of San Diego].
https://digital.sandiego.edu/cgi/viewcontent.cgi?article=1877&context=dissertati
ons

Haspelmath, M., & Sims, A. D. (2013). Understanding Morphology (2nd ed., p. 1).
Routledge.

21


https://doi.org/10.1080/09588221.2018.1558254
https://jotamac.typepad.com/jotamacs_weblog/files/WebQuests.pdf
https://digital.sandiego.edu/cgi/viewcontent.cgi?article=1877&context=dissertations
https://digital.sandiego.edu/cgi/viewcontent.cgi?article=1877&context=dissertations

Katamba, F., & Stonham, J. (2018). Morphology. Palgrave Modern Linguistics (2nd
ed., p. 3). Bloomsbury Publishing.

March, T. (2004, January). The Learning Power of WebQuests. Lighning the way for
Next era Education. Retrieved from
www.tommarch.com/writings/ascdwebquests/

Matthews, P. H. (1991). Morphology (2nd ed., p. 1). Cambridge University Press.

Melnik, O. G., Sidelnik, E. A., & Lutsenko, N. S. (2019). WebQuests in Teaching
Students. Future Academy._https://doi.org/10.15405/epsbs.2019.12.66

Merriam-Webster. (n.d.). Eponym. In Merriam-Webster.com dictionary. Retrieved

October 2023, from https://www.merriam-webster.com/dictionary/eponym

Merriam-Webster. (n.d.). Idiom. In Merriam-Webster.com dictionary. Retrieved October
13, 2023, from https://www.merriam-webster.com/dictionary/idiom

Stanton, J. D., Sebesta, A. J., & Dunlosky, J. (2021). Fostering Metacognition to
Support Student Learning and Performance. CBE life sciences education, 20(2),
fe3. https://doi.org/10.1187/cbe.20-12-0289

Suffern, E. (2023, January 11). Understanding Back-Formations: Established
Expressions or Curious Coinages? MLA Style Center. Retrieved October 2023,
from style.mla.org/back-formations/

Synekop, O. (2020). WebQuest as technology of differentiated ESP. Journal of
Teaching English for Specific and Academic Purposes, 8(1), 43-52.
https://doi.org/10.22190/JTESAP2001043S

Vidoni, K. L., & Maddux, C. D. (2008). WebQuests: Can they be used to improve
critical thinking skills in students? Computers in the Schools, 19(1-2), 101-117.
https://doi.org/10.1300/J025V19NO1_09

Weinstein, M. (2000). A framework for critical thinking. High School
Magazine,7(8),40-43.

22


http://www.tommarch.com/writings/ascdwebquests/
https://doi.org/10.15405/epsbs.2019.12.66
https://doi.org/10.22190/JTESAP2001043S
https://doi.org/10.1300/J025V19N01_09

Appendices
Back-formation WebQuest (zunal.com/webquest.php?w=783030)

zunal.com

Brep  mQuesions  &MyOashboard

Adult ’ — o
Back Formation in English

T ==

B inrodua
B Object
2 Proc

B sl

B Condusion

‘Welcome: Back Formation in English

Description: This Back Formation Webguest is designed Lo introdute you Lo the fascinating worfd of linguistics and explore the corepl of back formalion. Through a serices of research

Grade Level: Coliege / Adult

curriculum: Engl

B Reviens Keywords: backformation, language, Engiisn, learning, morphology,
Author(s): Guillerma Léper

ou willdiscover the history and mechanics of back formation and learn how it b

{Language Ar

ord origin

zunal.com

WebQuest

< Back Formation in English

® Baluatior

PITAST 1

T on

o emderstond e e preest of

e Frmarien rskes e, yan sheni &0 tome resesrch shon

it Tere are som helpfal

.

v b t affecs, Prglish marrhalagy:

Ward Famzion: Backfomaan

‘Duflion acd Exssles of Suck  ssusnion

wlisy ol wise
PIASE 2

T thie e, o il b rovided

rgane bk femm

i e yoar a5 e 3

e why thene

b ellns chece step

2. Researeh the ofvmelogy of the word: Yo cheslel resensch ea fhe oriia of eoel:

e words i e st 0 o e e the arizioa] word i ereared

o el the AL that a5 Temoved: Ot 590 have rcscaselnd the

in ofcacl: woed, o shold iatiy ths e tas s boce ceneved 19 conat the backfauand wod. For saample, e ££530 o1 was reaovod o bal

ot babyi,

. Aualize the veasvas for back fovauation: Fiusly, sou shonid s s why ks wod was bk fosmed. You sould consides octors sach s cianges o Bsneseg e, e meed Lo st

o, 450 o e e o wsage o gl weee

10 e o e Ut e

o] b o i o, s you s v e work el O ol b s ebrye of e elymolosy e Une e e i of e ressons Lo b Sk loromation, fo exsarpl

Sothat o can ancersiard 7

iy Ll s yoes on example it the weeed ol

< ery sl ceseneeh the v o o wreed babist, a0 il Gscover it the

Spmnl ot s k-

er The woce bt

e eanne stomse i the k20 ey, and i o

et yeu il hae

2 . By o ¢1c the

e e ud babysit L s et i 8

1 e D o0 BAbSSETEE,the e Wocd balyst wes e

e o0 vt e the ceusons b s e babysl st beck s, Yow kgl s cover 1550 th pooeess of back St 5 offn used o covals sbarlet words 1 ans essiee o e sl rroenuhes 1 1he Geac el s byl i

passible sl po

gl o i casie o sey fd sceenbec s Bebysite, especinlly when b 1o wack i cvsryees cous

atoe.

Now

o T 0 do e s

onearioned sbove, s i the st of weeds i whiel you il Lave 1o work,

LTl

zunal.com

Back Formation in English

3 Evaluation

2 condlusion d

Lu 01der (0 evaluate ths actvity, we will make use of a Rubric. This Rubric i showed you (o kaow how you' alter suceesstully Dack formiati

3 Avou

* Excellent (5) Good (3) Fair (1) Poor (0)

arlous forms, Shows a Dasic understanding of back formatian, bUF may notbe able fa Demonstrates I mitec understanding of back tormation and It
provide detailed explanarions or identiy all ypes of back-formed wards.  May pravide inaccurate or incompiete explanations of back-formed

nderstanding of back
jaricus forms,

formation anc

a vari h on bck formation. De

onstrates seong  Us to conduct

urces (o condu re: appropriate resource: arch on back formation, bul  Conducts limited research on back formatio uggie o effectively  Fails to conduct 3%
centitying pattems and trends In the history and evolu Kformed words.  may ot efectively analyze the Information gatherec nalyze the inform: ered of the topic
peers through group tasks, Contributes to the groun's overall Participat and discussion forums, Demonstrates imited ion forums and Fails to participate in group. £

contribute to @

erall urderstanding of

may not offer construcs discussion forums.

Total Scora:

23



zu

nal.com

tion

zunal.com

-

me

T g

zunal.com

Eponyms WebQuest (zunal.com/webquest.php?w=785004)

Eponyms in English

Welcome

Welcome: Eparyms in Engish
Description: This i a WeaQuest basee on eaonyims in Englis
de Lavel: Collage / Acu

currleulum: Engfish / Language Arts

Keywrords: eponyms, Engilsn, eymology. |INguIsTic evalution. Ristorical context
Authar(s}: Guillerme Lipez

cansists an a simple act

that will nelp scucdents develop their research skills and have a deeper iew o he world af eparyms.

Eponyms in English

# Home. @ Help ® Questions &y

& My

PILASE 1

Farsty. n order to dothe nctiviry you will be cequired 1a do some research. Make

that you are fmiliarized with the ferm epoay:

These aze some beiptul links:

Meaniag and types of Epoay

English Copara {COCA)

Oxford English Dictioary

Far this netivity, you will need 10 form groups of 34 stusents. 1wl provide you with 1 15 of 20 cponyms

i each gronp will be respansible (or resenrching iformation ibaut therm. Please ilude the following details
- Ccigin of the sponyre: Determnine f the epanym originaned from the English lnnguage or if it is horrowed trom anothes langage

- Freqnency of the eponyum: Urilize the liaks po o5 they may soninin inacousaciss.

ied in Pluse | to gather information abowt how omumaaly the eponyivis used. Remember, vou are encousaged fo use auy academic resouree, but plense refraia from sonsulting bl

Spanish translation: Find e Spasish translation equivaleut for $ach aporyn,

- Provide two seal instanes of the cpony's usage. aleag with the source from where It was ke

1. Dicsel 1. poncto
2 Ampers
3. Nicuine
4 Gabvanize 14 Celsius

5. Cardiogram 15, Pranskenstein

6. Silbovene 16 Cardigan
7. Boyeot 17, Sandwich
& Ferrls wheel 18. Guilloting
9. Pusieurize 19, Cha

10 Leotand 20, Fahwenhei

Atome  Q avizp

uation

Eponyms in English

Evaluation

veder 10 evaluase this WebQuess, e will e wse of s R, This Rabri s shesved you 1o kaow by sou will be cvalusted afier sucosssiilly couspl

s he assivity o epon

Rubric

# Excellent (5) Good (3) Fair (1)

Orgin ivenification  Provices clear and comprehen:

assigned epanyms

 explanations of the origins of the  Provides satisfactory explanarians of the arigins of the assigned epanyms Provides limited explanations of the origins of e assigned eponyms

Frequency
identification

Aecurstely deserines the frequency of the assigned eponyms usage  Provides adequate descriptions of the fraquency of the assigned eponyms' usage  Provides some information on the frequency of the assigned panyms' usage

Spanish transiation

Provides the correct Spanish trans

ns of the assigred eporyms  Provides acceptable Spanish translations of the assigned epanyms Provides fairly aceurate Spanish transiations of the assigned eponyms

Rieal instances of Lo instance

ay b missi

Frovid
dale:

Frovides two real i
accurale sours

tances of the use of the assigned eponyms with
nd dales

o the wse of the assigned eponyms with sources, but the
g or inaccurate

Provides one instanice of the use of the assigned eponyms with a source, bul the
clabe may be missing or inaccurale

usage

24

Poor (0)

Prowides incmplete ar inaccurate explanations of tne org
the assigned eponyms

prevides limited or inaccurste descriptions of the frequency of the 255
assigned eponyms usige
Prevides ncerrect or undlear Spanish transiations of the 25%
epanyms
Does ol provide any real instances of the use of the assigned 5%
epunyms

Total Score:




Idioms WebQuest (zunal.com/webquest.php?w=784963)

zunal.com me  Qiowse  @Help ashboard =

Idioms in English

] e

g o

B objea
Pre

Welcoma: idioms In English
B Teacher P Description: This WeDQUEST I 0ESIZNe 10 Take 3 Qeeper ook 3T e Tastnaung WOrlo of 010 In ENglish. STUGENTS will ExpIore the med
Gracte Levet: College ¢ Adult

Currlculum: Englsh 7 Languags Arts

1ng 410 US3EE Of MUITE Iallons, 45 well 35 Collabora: IOgether to expand elr knounedge on s RSCinating

opic.

3 Avou

4 Keywords: (010, ENgIsn, IdIomatic expressions, 1anguags, meaning, usage
Authoris}: Guillermo Loper

+ Modh

3 ey Attachments

# pusisn

= Question: y Dashboard =

Proney, Doesn
g

PHASEL

Firs, T will provie you wilh sarme esansees sl

e elpli
B Resews The Free Ticsianary
e Mo

Trglish Compam €004)

Enalih osching Foofessioanl (Kb
PrASE
¥ o i s et 105t i s e i e e st i oo icions b Baglish e Speaih. Frs s s Eplish, Your St tas 1o work copether o sl e idionss s by i i gl ok kst you kecp

e igaaive

exarmple befor. Neal, o deterie the carren

i v 1

y s vy, This volves reseaschin s Lt sources e it formuatice i secton. s obaised, 5 i shovd i e

T — gl

it apgesr i e

(COCAYor coasal i

i in Englih wills s enuivalect i, Spanich, This vl il v wialye

T i, ural ling the s st s i he angin, I . Re . s poopecty e whese the i

of igiaus inwhiel you will bave to work:

& Tl e st o ol e gL T el e sl

nges the weiber

“Ies g ears o éope

& " e

[ ——

A dime o doren” Rkl

Bk lep J. B

This s what Texpect you o i in this activity:

o

areand fas bt

Trsmlstieo: The s

e s s s s sl s " o rodens” i Spesnish, whiel asen o ok i creles or o U i sl

= D The arigin of the idioen "best arocand the b i urelear, bot i i beljeveet o coene o hanting, Tn medi

Meta 20211

l Fussape, hantess wnd hent aromoed the bmshes o snre bivds o cfber simals, making irexsie

Eroqusacy of uasws 1L idiens bt scoued the bush b o oqueacy

31 T i considd a o fregueacy, i comparison o odhor idioums

zunal.com

arado Lova

Adult
P e

G

Idioms in English *

5 Teaher Page

Bt Ao

A ot tncvadiate s Webgues, Katric, 11 Kuric
Rubric
+ o
* Excelient i5) Goon (3 Fair 1) Poori0) seere
& Seting: 1ran e o are aceurstely ars ated with goss urderstandi Vot ofthe ioens are traate it s some ofthe ioms are ecauate [PS———— ranstated, o
accuracy figurative meaning Tgurazve mezng,
¥ Funisn orgin T origins ofthe ioms are clearly aentifer srd deronstrate The seigins of st of the idioms a-c (dentfied 57d semonstret e of the seigins of e diams are & e minima research or TR g af the (ior are not entifed of shov a lsck of escaren | 265
IGERtcation  &pavorale #Search ofthe cultural vt 3Dproplats resea ch o1 e CuMtura context Understanding o the cultural cort of e et context
Compaisen T student demensaes 2 slcar understandiing of sinlaries and aing of similarives T SUENES analys o7 The 191G i Ml 3N Cemenstrates iRt wigerstanding of  The Student sows g understanding ofthe similaries and
Ay Wieren s i D L g ssicr " £ s in Eng s an S S ar e o et s i D E: e s, are s in 21l Sparish. sifer e n s W espressins ane st in Englih and S5

Tra stugen: warke

wel In gravez and ae

o riciate nthe | 258

Colzzoration  Tra stus/
he

he group. [

Toal seare:

25



