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This study presents a series of key aspects to achieve inclusive education in Spanish 
15 universities, from the viewpoint of students with disabilities and disability support 

service staff. The study used a qualitative methodology through in-depth semi- 
structured interviews. Data analysis was inductive, through a system of categories 
and codes. Results revealed various essential aspects to facilitate inclusive education: 
the positive attitude of the faculty members towards students with disabilities 
promotes the inclusive education, the need to make reasonable adjustments 

20 (methodologies, evaluation systems, and resources) to guarantee the learning of 
students with disabilities, and the use of technologies to facilitate access to learning. 
Results allowed us to conclude that the faculty was a key figure in the inclusion of 
students with disabilities and it´s necessary a universal learning design approach into 
practice to benefit all students. 
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Introduction 

The European Union is firmly committed to ensuring that higher education is inclusive and 
offers quality education to all students. In fact, this maxim can be observed through various 

30 international initiatives and policy actions (i.e. European Strategy 2020 of the European 
Commission 2010; the 2030 agenda for sustainable development of the United Nations 
2015). Currently, the profile of students is very diverse, and universities are attempting 
to increase their enrollments of students who traditionally have been underrepresented 
(Cotton, Nash, and Kneale 2017; Hitch, Macfarlane, and Nihill 2015; Shah, Bennett, 
and Southgate 2015), like it is the case of students with disabilities (Seale et al. 2015). 

35 This new reality has forced universities to rely on services to address the needs of the 
students. In fact, coinciding with the regulations of other countries, the last Law of Spanish 
Universities (Royal Decree 1393/ 2007) mentions the requirement for universities to have a 
support office for students with disabilities. 

Although some initiatives and efforts have been made, such as establishing these offices, 
40 various authors agree that this is insufficient to ensure access to these students, and that pro- 

gress and permanence must also be addressed (Gibson 2015; Mahtab and Ahmad 2011; 
Seale 2017; Thomas 2016; Wilson et al. 2016). In this regard, many studies have reported 
that students with disabilities identify a number of barriers at their university (Clouder et al. 
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2016; Fuller et al. 2004; Hadjikakou and Hartas 2008; Hopkins 2011). For example, the 
absence of social support can act as a great barrier, as highlighted by students with disabil- 
ities when justifying their dropout from university (Strnadová, Hájková, and Květoňová 
2015). However, the disability support services staff (Fossey et al. 2017) and many students 

50 with disabilities both point to the negative attitude of some faculty members towards disabil- 
ity as an important barrier (Dowrick et al. 2005; Leyser et al. 2011; Strnadová, Hájková, and 
Květoňová 2015). Specifically, Leyser et al. (2011) found that the academic staff is more 
skeptical and distrustful towards students with invisible disabilities. This attitude leads 
them to be less sympathetic to their needs and rights, as well as to be very reluctant to 
make the reasonable adjustments that the students require, such as providing the course 

55 material in advance, allowing them to record the classes, not using whiteboards when 
having students with visual disabilities, or videos without subtitles (Dowrick et al. 2005; 
Kendall 2017; Strnadová, Hájková, and Květoňová 2015). 

In Magnus and Tøssebro’s (2014) study, people with disabilities reported that, when 
faced with demand for reasonable adjustments, some faculty members respond ambiva- 

60 lently or even initially refuse to make such adjustments, or question these students’ 
needs. This reluctance by some faculty members can lead students to decide not to 
attend the classes and to risk not passing the subject instead of continuing to negotiate 
the adjustments with them. Students think that the problems to make the appropriate adjust- 
ments are sometimes due to the academic staff’s lack of knowledge of the different disabil- 
ities and adjustment processes that they require (Collins, Azmat, and Rentschler 2018; 

65 Martins, Morges, and Gonçalves 2018; Stein 2014). They also think that if these aspects 
were adequately addressed, it would benefit not only students with disabilities, but also 
all students in general (Szumski, Smogorzewska, and Karwowski 2017). This is due to 
the fact that the obstacles they sometimes encounter are not so different from those of 
the rest of their classmates (Fuller et al. 2004). 

70  In this regard, staff of the disability services note that making reasonable adjustments is 
complex because the needs of these students are very diverse and, hence, so are the adjust- 
ments they require (Fossey et al. 2017; Lipka, Forkosh Baruch, and Meer 2019). Thus, it is 
not surprising that the adjustments are not always made adequately and, unfortunately, stu- 
dents must face rigid and non-inclusive curricula (Hopkins 2011). 

75  
For their part, the faculty members argue that sometimes they do not make the adequate 

adjustments because they have a large work overload (Riddell et al. 2007). At other times, 
because they think that such adjustments could lead to lower academic standards and offer 
additional advantages to students with disabilities. 

Some studies have identified the elements that facilitate student inclusion, among which 
are the family network, friends, some faculty members, classmates, and the support services. 

80 Clearly, such support facilitates these students’ academic life (Authors 2017; Lawson, Cruz, 
and Knollman 2017; Lombardi, Murray, and Kowitt 2016; Skinner 2004). 

With respect to the faculty, disability support service staff (Fossey et al. 2017) and stu- 
dents with disabilities (Murray, Wren, and Keys 2008) note that faculty members’ positive 
attitude towards this student body is very beneficial and helpful. Getzel (2008) pointed out 

85 the importance of the figure of the faculty members and emphasized that students with dis- 
abilities receive more support from faculty who is more aware and better trained about the 
characteristics and needs of students with disabilities, as well as those who incorporate the 
concepts of universal design for learning in their subjects. In this line, it is known that the 
faculty members’ experience and training in the field of disability promote a positive atti- 
tude and inclusive practices (Murray, Wren, and Keys 2008; Waittoller and King Thorius 

90                  2016). 
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In addition to the positive attitude of the teaching staff, reasonable adjustments are 
another key point to facilitate the inclusion of students with disabilities, both from the 
point of view of disability service staff (Fossey et al. 2017) and from that of students 
(Fuller et al. 2004). In this respect, the academic staff’s good predisposition is the starting 
point of making these adjustments (Stein 2014). 

With regard to educational methodologies, various works have shown that students 
with disabilities improve their learning when the faculty follows a participative method- 
ology, and the students value this methodology very positively (Hopkins 2011; Stein 
2014). Likewise, faculty members who draw on the assumptions of the universal learning 
design benefit these students because this stance includes all students and, therefore, does 
not require specific modifications as a function of the type of disability (Evans, Muijs, and 
Tomlinson 2015). 

Finally, some studies conclude that the proper use of information technologies can also 
promote inclusive education in the university setting. In contrast, the absence or misuse of 
technological tools by the faculty members (inaccessible designs of websites or online 
material) may be a barrier for students with disabilities (Claiborne et al. 2011; Kurt 
2011). In this sense, students with disabilities state that they feel capable and prepared 
to study at the university when they have the appropriate technology (Author, forthcom- 
ing). Given this consideration, the use of online training is especially important to 
promote the inclusion of students with disabilities in the university (Pearson and Koppi 
2006). However, although some faculty members have a negative attitude towards this 
type of technology, in other cases the problem is that they lack adequate training (Van 
Jaarsveldt and Ndeya-Ndereya 2015). In short, the learning of students with disabilities 
is highly conditioned by their access to technological tools, as these can contribute to elim- 
inating barriers and promoting inclusive education. 

This work intends to identify the aspects that facilitate and hinder inclusive education at 
the university, according to the staff of disability support services and the students with 
disabilities. In particular, we intend to analyze the attitude of the teaching staff toward stu- 
dents with disabilities, learn about reasonable adjustments that are necessary in the univer- 
sity classroom, and analyze the use of information technologies in university teaching to 
promote inclusive education. 

 
 

Method 

The purpose of the research was to know and understand diverse aspects that have contrib- 
uted to inclusion in the processes of teaching and learning from the perspective of disability 
service staff of seven Spanish universities and of students with disabilities. Three research 
questions guided this analysis: 

 
How can the faculty’s attitude influence the inclusion of students with disabilities? 
What adjustments by faculty members are required to meet the needs of students with 
disabilities? 
What role do the new technologies play in the learning processes of students with disabilities? 

 
The study involved eight technicians from the support services of seven universities and 44 
students with disabilities from one university. To gain access to the staff, we contacted the 
disability support services of nine universities in southern Spain (Autonomous Community 
of Andalusia). However, only the offices of seven of these universities agreed to partici- 
pate. Regarding these universities, we note that they had enrolled 2463 students with 
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disabilities in 2017, out of a total of 20,793 students with disabilities in Spain (Fundación 
Universia 2017). 

Eight staff participated in the study, as each service has only one professional, except 
for one of the universities, which has two. Regarding the training profile of them, most of 
them are licensed in Psychology, Pedagogy, or Social Work. Complementarily, they have 
received training in diverse Master’s degrees, courses, and meetings on research and atten- 
tion to disability. Regarding the professional profile, in general, they have an average of ten 
years’ experience in these services. Most of them have no other professional experience 
apart from the disability support office. 

We gained access to the students through the disability support services of one of the 
universities. Forty-four students were willing to participate in the study. The sample’s age 
ranged between 19 and 59, with a median age of 24 years. Of the sample, 22 were men and 
22 women. Considering the entire group, 25% were in their first year, 16% in their second 
year, 25% in the third year, 14% in the fourth year, and 9% in their fifth year of university 
studies. The rest (11%) were postgraduates, studying official Master courses. In terms of 
studies, organized by areas of knowledge, 21% of the students were enrolled in Art and 
Humanities degrees, 18% in Science, Engineering, and Architecture, 18% in Social and 
Legal Sciences, 25% in Educational Sciences and Psychology, and 18% in Health 
Sciences. Concerning their disabilities, 38% of the students had a physical disability, 
15% a mental disability, 36% a sensory disability, and 11% had difficulties because of 
health conditions (asthma, degenerative diseases, etc.). 

We used qualitative methodology in this research. In particular, in-depth semi-struc- 
tured interviews were conducted with all the participants. Although similar in both 
groups, the questions were personalized for each group. Thus, two interview scripts 
were designed. Some of the questions were: which specific barriers do you think that 
the students have encountered with regard to the faculty members? Which aids? Do you 
know what kind of reasonable adjustments (objectives, tasks, methodology, types of 
exams, etc.) are carried out in the classroom to meet the needs of these students? What 
type do they tend to be? How do you rate them? Why? Do you know whether virtual learn- 
ing and technological tools (blog, wikis, platforms, etc.) are used in the subjects? If so, how 
do you rate them? Do you think that they contribute towards facilitating the learning pro- 
cesses or do they hinder them? Why? 

These interviews lasted about an hour and a half and were later transcribed. The infor- 
mation was analyzed using a system of categories and codes (Miles and Huberman 1994). 
To facilitate data analysis, the MaxQDA 12 computer program was used. 

 
 

Results 

The results of this work show different aspects that facilitate and hinder inclusive education 
in the university setting, as identified by disability support service staff and the students. In 
particular, we address the key role of the faculty in student inclusion through the analysis of 
their attitudes toward disability, reasonable adjustments for learning, and the use of tech- 
nology as a facilitator of educational inclusion. 

 
 

The faculty’s attitude toward students with disabilities 

The participants of this study highlighted the importance of the faculty in the academic life 
of university students with disabilities. In particular, the faculty members’ attitude towards 
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students with disabilities was found to play an essential role in the students’ academic life, 
as it could facilitate or hinder these students’ learning processes. 

From the point of view of disability service staff, the faculty in general presented a 
positive attitude towards students with disabilities, and did not imply a barrier for these 
students. 

 
University 11: In my experience, most of the academic staff has a facilitating disposition and 
attitude. 

 
The view of the students with disabilities, however, was different to that of staff because 
they felt that the faculty’s attitude towards them was not always positive. In particular, they 
pointed out that some academics were not interested or concerned about their needs, and 
they often acted as a barrier to their academic life. In addition, they indicated that some 
faculty members put their own needs or those of the rest of the student body above the 
needs of the students with disabilities. 

 
SSE7: Some academic have told me, do not sit there because I need to move around the class- 
room, I need to hand out things or whatever, or just because I like to move around. 

 
In this sense, the students thought that some of the faculty was not empathetic towards 
them or towards the rest of students. In addition, they noted that it was very important 
for them to show a more open, positive, and proactive attitude towards the students. 

Notwithstanding the foregoing, some students pointed out that not all the faculty 
members showed a negative attitude; others had a positive attitude towards them, and 
this attitude was a great aid to their academic life. In particular, they stated that it motivated 
them very much when the academic staff positively valued their work and efforts to 
achieve the goals set out in their subjects. Likewise, it helped them very much when the 
faculty members were concerned about them and made efforts to meet their needs. 

 
SSE4: I’m fairly content with the academics because they help me in everything, they don’t 
forget me, and always help me. It motivates you when someone is willing to help you and 
talk to you with complete normality. 

 

The need to make reasonable adjustments to achieve a more inclusive education 

The results obtained in this study showed that the teaching methodologies were a key 
aspect for the inclusion of students with disabilities. In this sense, the disability 
support staff considered that, in some cases, it was necessary for the faculty members 
to adjust their teaching methodologies, materials, and evaluation systems to address 
the needs of their students with disabilities. However, the staff thought that the faculty 
frequently had trouble making such adjustments. In particular, they pointed out that, 
when complex adjustments were required, it could be difficult for academics to carry 
them out. There were no concrete guidelines and they might not know the procedure 
to be followed to achieve these adjustments and, therefore, to meet to the needs of stu- 
dents with disabilities. However, the staff also indicated that there were other changes or 
adjustments that were easier to carry out, such as selecting the type of exam, the times to 
carry out the assessment exams, or the evaluation system. Finally, the staff from the 
different universities pointed to the faculty’s general worked overload as an additional 
difficulty, which did not facilitate carrying out the necessary adjustments for students 
with disabilities. 
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Students with disabilities also thought that, in order to promote their inclusion, the faculty 
members should modify their teaching methodologies and their evaluation systems (types 
of exams, time to carry them out, use of computers, flexible schedules, etc.), and use 
resources tailored to their needs. They also noted that ideally such changes should be 
made at the start of course, before the initiation of the classes, and should therefore be 
planned in advance. 

Both students with disabilities and staff considered that the faculty members had diffi- 
culties in making all these adjustments when developing their classes. On the one hand, the 
students indicated that some faculty members did not want to make any changes in the way 
they taught their classes or the evaluation systems of their subjects. On the other hand, they 
stressed that faculty was frequently insufficiently prepared or trained to make the adequate 
adjustments and thereby offer a more inclusive education. In this sense, students and staff 
both considered that the faculty should receive training in disability issues to meet the 
needs of different students with disabilities. 

 
SSE9: Teachers are not trained and they must be prepared. You come into their class and they 
don’t know what to do. You say, “Look I have this disability and I need these adaptations” and 
they respond, “Well, how do I do that?” I have often had to be the one who has had to tell them 
how they have to adapt certain things. 

 

The use of technologies: a fundamental pillar to promote inclusive education 

Both from the perspective of the staff and the students, technologies were considered a 
facilitating element for students with disabilities, and their use increased students’ aca- 
demic motivation. They highlighted that the use of technological resources had certain 
advantages: it favored class follow-up, promoted autonomy and independence, and 
allowed academic staff to provide more individual attention to students. 

 
University 1: It promotes learning where the academic can keep track of the student … It 
allows you to perform activities like self-assessment through the virtual classroom, question- 
naires. I believe that it has been a very positive advancement. 
SSL8: I must highlight the importance of the new technologies for persons with disabilities. In 
my case, if it were not for these, I could not study or work. 

 
The incorporation of the technologies was widespread in the different universities 

studied. However, some improvements are still needed, primarily related to the accessibil- 
ity of technological platforms and university websites, as both groups of participants 
indicated. 

In connection with the use of virtual platforms, all the participants thought that one of 
the main problems was the inappropriate use made of them. For instance, they said that 
some faculty members simply used the platform as a means of transmission of content 
and documents, without generating a space of interaction for meaningful and collaborative 
learning. 

Likewise, staff and students both highlighted, on the one hand, the importance of 
adapting the materials that are incorporated into the platforms to the different disabilities 
(large print, subtitles, formats compatible with JAWS, etc.). 
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University 2: It is a useful tool whenever it is available. As soon as we use a tool that is not 
accessible to everyone, it stops being useful. 
SSL8: If the University has created something as important as virtual learning, we must be 
aware that it should be accessible to everyone. 

 
On the other hand, they indicated that faculty members do not always have sufficient 

training in the use of technological tools, making it difficult to use them correctly. In par- 
ticular, the staff noted that the faculty should be trained in the use of specific software to 
attend to students with disabilities. The students also stressed the need for the faculty to be 
trained in the use of the technological tools that favored their learning. 

 
University 2: The academic staff needs training. They should know, for example, that if a PDF 
document is scanned, its format turns into an image that JAWS, which is a specific software for 
visual impairment, cannot make audible, so it is not accessible for that person. 
ETE4: In my Faculty, I have a digital whiteboard, but nobody uses it, the professors tell me 
“No, … so much virtual learning … I am not willing to be constantly recycling.” The 
problem is that I understand that it is tiresome to learn; but what is for you a small effort, is 
my whole life for me. For me, it is the difference between being able or not being able to 
achieve my goals. 

 
Finally, we note that university institutions play an essential role in the promotion and 

the good use of technological resources. In this sense, the staff stressed the need to perform 
more information campaigns in order to inform students about the services at each univer- 
sity. Notwithstanding the foregoing, both groups expressed that, in general, the computer- 
ization of the different services and the information available on the websites of the 
different universities has much improved. 

 
 

Conclusions and discussion 

In this work, we have identified certain aspects that facilitate and impede inclusive education 
at the university. Most of the studies have focused only on analyzing the perspective of the 
students with disabilities, without considering other actors (Babic and Dowling 2015; Fuller 
et al. 2004; Madriaga et al. 2010). However, in addition to the perspective of students, this 
work provides the viewpoint of the disability support services staff of different universities. 
This double perspective constitutes an innovative element and allows us to see the reality at 
university and to clarify some of the key aspects to achieve a more inclusive education. In 
particular, we have analyzed the role of the faculty members in inclusive education, the 
adjustments that are necessary to carry out in the classroom to allow these students to 
learn, and the use of technologies that facilitate their participation. 

The participants of this study have identified the faculty members as protagonists in the 
inclusion of students with disabilities. There are some discrepancies in this work between 
the opinions of staff and students regarding the faculty. The staff thought that the faculty in 
general showed a positive attitude towards these students. However, the students with dis- 
abilities stated that they did not always encounter this attitude from the faculty members 
and that, on the contrary, some academics were not very empathetic or concerned about 
their needs. This attitude affects the students negatively. Fuller et al. (2004) found that 
the negative attitude of the faculty members was one the reasons of students with disabil- 
ities to justify dropping out of their university careers. Furthermore, Garrison-Wade (2012) 
pointed out that, in the face of the academic staff’s negative attitude, the students were 
placed in a very difficult situation because they usually lacked the information and 
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necessary skills to claim the services they need to achieve their goals and deal with this 
situation. In this sense, we agree with Fossey et al. (2017) that the support services 
should inform the students about their rights and foster their skills to promote their auton- 
omy, as well as inform them about strategies to negotiate without disadvantages. 

The participants in this study claimed that, in recent years, significant progress in the 
inclusion of students with disabilities has been achieved in higher education, but they 
stressed the need to keep advancing and carrying out a series of adjustments to achieve 
a more inclusive education. In this sense, we found that, in addition to the negative attitude 
of some faculty members, students encounter other difficulties directly related to the teach- 
ing and learning processes. In particular, we identified that the teaching methodologies 
used are frequently not very inclusive, and that reasonable adjustments to address the 
needs of these students are not made (Strnadová, Hájková, and Květoňová 2015). 

The results of this work are in line with those of Fossey et al. (2017), as the staff of dis- 
ability support service indicated that addressing the needs of students with disabilities is not 
always easy for the academic staff, nor does the staff always dispose of sufficient time and 
the necessary tools for this. Especially, as in the study of Kilpatrick et al. (2017), the faculty 
had more limitations with students who have an invisible disability because such disabilities 
are more difficult to identify and generate greater uncertainty. In these cases, Jensen et al. 
(2004) recommend that students tell the academic staff about their needs and the adjust- 
ments they require. In these situations, the staff needs advice and training to understand 
the characteristics and needs of students with disabilities and inclusive teaching method- 
ologies, and to accept the assumptions of universal design for learning so they can 
provide adequate attention to these students (Getzel 2008). In this sense, like the participants 
in the work of Fossey et al. (2017), the staff of the study highlighted that training would 
allow the faculty to schedule the necessary adjustments in advance to meet the needs of 
their students with disabilities, as demanded by our participating students. 

In this context, disability support services are especially important because they can 
offer orientation and advice to the faculty members about the reasonable adjustments in 
their subjects, as well as providing guidelines and support to families and classmates 
(Strnadová, Hájková, and Květoňová 2015). 

Training of faculty members in the field of disability is very relevant to inclusive edu- 
cation. Thus, the results of this study coincide with those found in other studies (Lovet et al. 
2014; Murray, Lombardi, and Wren 2011): students and disability support service staff 
alike demand training in disability. Training would also benefit the academic staff’s attitude 
towards disability and towards inclusive education (Lombardi, Murray, and Kowitt 2016). 

According to Moriarty (2007), the absence of an inclusive mindset is a barrier to the 
use of inclusive pedagogy. If the faculty members are not sufficiently proactive and do 
not reflect on diversity, they are more likely to use traditional and little inclusive teaching 
methodologies. Likewise, if they do not agree with the use of new technologies, they are 
less likely to use diverse teaching strategies or virtual learning in the classroom. In this 
regard, from the point of view of both groups of participants, the results of this work 
have revealed that the use of information technology is another key element for inclusive 
education. Both groups believe that the use of technological tools eases following the 
classes and it favors autonomy and personalized attention to students. It is, therefore, 
necessary to address the training of faculty members in this area and for the universities 
to design specific training programs for the academic staff’s professional development 
so that they can acquire the knowledge and pedagogical skills required to integrate and 
use the technologies appropriately and, more specifically, to learn how to design accessible 
environments and study materials (Seale et al. 2015). 



Innovation: The European Journal of Social Science Research 9 
 

 

 

 
 
 
 
 

 
365 

 
 
 
 
 
 

370 
 
 
 
 
 
 

375 
 
 
 
 
 
 

380 
 
 
 
 
 
 

385 
 
 
 
 
 
 

390 
 
 
 
 
 
 

395 
 
 
 
 
 
 

400 
 
 
 
 
 
 

405 

In recent years, universities have made a great effort to introduce technological tools, 
which have enjoyed a boom in higher education. However, students and disability support 
service staff both agree regarding the need for improvements, because these tools are some- 
times misused, or the portals and their contents are not always accessible, or they are not 
adapted to the different disabilities (Seale et al. 2015). 

In conclusion, the foregoing shows that the faculty is essential to the success of stu- 
dents with disabilities (Debrand and Salzberg 2005). Therefore, the faculty members’ train- 
ing in disability issues and their attitude and willingness to provide reasonable adjustments 
are very important to adequately attend to these students (Moswela and Mukhopadhyay 
2011). To solve the issues discussed in this article and help eliminate the barriers at univer- 
sity, the real inclusion of students with disabilities should be considered as the goal. 
According to Lourens and Swartz (2016), this means feeling like a welcomed member 
in the community, a member who actually belongs to the community and whose contri- 
bution to diversity is valued and accepted. It is, therefore, necessary to adopt the universal 
design for learning when promoting adapted teaching and learning environments that allow 
access to all students instead of focusing on designs adapted only to the needs of specific 
groups (Evans, Muijs, and Tomlinson 2015). In this regard, research shows that the faculty 
members who are trained and who implement inclusive practices benefit all the students, 
not just specific groups (Garrison-Wade 2012; Marom and Weintraub 2015). This is why it 
is necessary to develop inclusive education practices that take into account diverse needs 
and interests (Cunningham 2013). In short, like Liasidou (2014), we believe that it is essen- 
tial to make an ideological shift in education to improve the real participation of students 
with disabilities in all social and educational fields. 

 
 

Limitations and need for further research 

A possible limitation of this study is the sample because it reflects the voice of students 
with disabilities and of disability support service staff from different universities. It 
would be interesting to contrast these voices with those of the faculty members, classmates, 
and management staff. However, so far the vast majority of the research on this subject has 
focused mainly on the voices of the students with disabilities. Therefore, by also including 
the voices of the staff, we believe that this work contributes to a broader and more com- 
prehensive vision of the reality of university students with disabilities. On another hand, 
it would have been interesting to have included participants from other Spanish, European, 
or international universities. This would allow comparing the reality of these students 
according to the country of origin. 

We recommend future research to expand the analyses to include the opinions of other 
involved groups, as well as to include more universities. It might also be important to know 
the limitations and supports to students with disabilities in different universities and to 
examine possible differences according to the university of origin and type of disability. 

Finally, it would be very interesting for future work to determine examples of good 
practices to train the faculty members and attend to the university students with disabilities. 
This would improve the attention that the universities provide to these students. 
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Notes 
1. To preserve the participants’ confidentiality, various abbreviations were used. The different uni- 

versities were identified as: University 1, 2, 3, 4, 5, 6, 7 and 8. The following abbreviations are used 
to identify students: HS = Health Sciences; SSL = Social Sciences (Law); SSE = Social Sciences 
(Education); ETE = Engineering, Technology & Experimental Sciences; H = Humanities. 

410 

 
References 

Perera, V. H., & Moriña, A. (2019). Technological challenges and students with disabilities in higher education 
Author. forthcoming. 

 Authors. 2017. 
415 

 
 
 
 
 
 

420 
 
 
 
 
 
 

425 
 
 
 
 
 
 

430 
 
 
 
 
 
 

435 
 
 
 
 
 
 

440 
 
 
 
 
 
 

445 
 
 
 
 
 
 

450 

 
 
 
 
 
 
 
 

AQ8 

Babic, M. M., and M. Dowling. 2015. “Social Support, the Presence of Barriers and Ideas for the 
Future From Students with Disabilities in the Higher Education System in Croatia.” Disability 
& Society 30 (4): 614–629. doi:10.1080/09687599.2015.1037949. 

Claiborne, L., S. Cornforth, A. Gibson, and A. Smith. 2011. “Supporting Students with Impairments 
in Higher Education: Social Inclusion or Cold Comfort?” International Journal of Inclusive 
Education 15 (5): 513–527. doi:10.1080/13603110903131747. 

Clouder, L., A. Adefila, C. Jackson, J. Opie, and S. Odedra. 2016. “The Discourse of Disability in 
Higher Education: Insights from a Health and Social Care Perspective.” International Journal 
of Educational Research 79: 10–20. doi:10.1016/j.ijer.2016.05.015. 

Collins, A., A. Azmat, and R. Rentschler. 2018. “Bringing Everyone on the Same Journey: Revisiting 
Inclusion in Higher Education.” Studies in Higher Education 1–13. 

Cotton, D. R., T. Nash, and P. Kneale. 2017. “Supporting the Retention of Non-Traditional Students 
in Higher Education Using a Resilience Framework.” European Educational Research Journal 
16 (1): 62–79. doi:10.1177/1474904116652629. 

Cunningham, S. 2013. “Teaching a Diverse Student Body – a Proposed Tool for Lecturers to Self- 
Evaluate Their Approach to Inclusive Teaching.” Practice and Evidence of the Scholarship of 
Teaching and Learning in Higher Education 8 (1): 3–27. Accessed January 2017. https:// 
eprints.mdx.ac.uk/11029/1/PESTLHE%20article.pdf. 

Debrand, C. C., and C. H. Salzberg. 2005. “A Validated Curriculum to Provide Traininig to Faculty 
Regarding Students with Disabilities in Higher Education.” Journal of Postsecondary Education 
and Disability 18: 49–62. Retrieved from http://www.ahead.org/publications/jped. 

Dowrick, P. W., J. Anderson, K. Heyer, and J. Acoster. 2005. “Postsecondary Education across the USA: 
Experiences of Adults with Disabilities.” Journal of Vocational Rehabilitation 22: 41–47. Retrieved 
from http://content.iospress.com/articles/journal-of-vocational-rehabilitation/jvr00272. 

European Commission. 2010. “European Disability Strategy 2010–2020: A Renewed Commitment 
to a Barrier-Free Europe”. Retrieved from http://eur-lex.europa.eu/LexUriServ/LexUriServ.do? 
uri=COM:2010:0636:FIN:en:PDF. 

Evans, C., D. Muijs, and M. Tomlinson. 2015. Engaged Student Learning. High-Impact Strategies to 
Enhance Student Achievement. York: Higher Education Academy. 

Fossey, E., L. Chaffey, A. Venville, P. Ennals, J. Douglas, and Ch. Bigby. 2017. “Navigating the 
Complexity of Disability Support in Tertiary Education: Perspectives of Students and 
Disability Service Staff.” International Journal of Inclusive Education 21 (8): 822–832. 
doi:10.1080/13603116.2017.1278798. 

Fuller, M., M. Healey, A. Bradley, and T. Hall. 2004. “Barriers to Learning: a Systematic Study of the 
Experience of Disabled Students in one University.” Studies in Higher Education 29: 303–318. 
doi:10.1080/03075070410001682592. 

Garrison-Wade, D. F. 2012. “Listening to Their Voices: Factors That Inhibit or Enhance 
Postsecondary Outcomes for Students’ with Disabilities.” International Journal of Special 
Education 27 (2): 113–125. http://files.eric.ed.gov/fulltext/EJ982866.pdf. 

Getzel, E. 2008. “Addressing the Persistence and Retention of Students with Disabilities in Higher 
Education: Incorporating Key Strategies and Supports on Campus.” Exceptionality 16 (4): 207– 
219. doi:10.1080/09362830802412216. 

Gibson, S. 2015. “When Rights are not Enough: What is? Moving Towards new Pedagogy for 
Inclusive Education Within UK Universities.” International Journal of Inclusive Education 19 
(8): 875–886. doi:10.1080/13603116.2015.1015177. 

Hadjikakou, K., and D. Hartas. 2008. “Higher Education Provision for Students with Disabilities in 
Cyprus.” Higher Education 55: 103-119. doi:10.1007/s10734-007-9070-8. 



Innovation: The European Journal of Social Science Research 11 
 

 

 

 
 
 
 
 

 
455 

 
 
 
 
 
 

460 
 
 
 
 
 
 

465 
 
 
 
 
 
 

470 
 
 
 
 
 
 

475 
 
 
 
 
 
 

480 
 
 
 
 
 
 

485 
 
 
 
 
 
 

490 
 
 
 
 
 
 

495 

Hitch, D., S. Macfarlane, and C. Nihill. 2015. “Inclusive Pedagogy in Australian Universities: A 
Review of Current Policies and Professional Development Activities.” The International 
Journal of the First Year in Higher Education 6 (1): 135–145. doi:10.5204/intjfyhe.v6i1.254. 

Hopkins, L. 2011. “The Path of Least Resistance: a Voice-Relational Analysis of Disabled Students’ 
Experiences of Discrimination in English Universities.” International Journal of Inclusive 
Education 15: 711–727. doi:10.1080/13603110903317684. 

Jensen, J. M., N. McCrary, K. Krampe, and J. Cooper. 2004. “Trying to Do the Right Thing: Faculty 
Attitudes Toward Accommodating Students with Learning Disabilities.” Journal of 
Postsecondary Education and Disability 17 (2): 81–90. Accessed April 4, 2018. https://eric. 
ed.gov/?q=Trying+to+Do+the+Right+Thing%3a+Faculty+Attitudes+Toward+Accommodating 
+Students+with+Learning+Disabilities&id=EJ876004. 

Kendall, L. 2017. “Supporting Students with Disabilities Within a UK University: Lecturer 
Perspectives.” Innovations in Education and Teaching International, 1–10. doi:10.1080/ 
14703297.2017.1299630. 

Kilpatrick, S., S. Johns, R. Barnes, S. Fischer, D. McLennan, and K. Magnussen. 2017. “Exploring 
the Retention and Success of Students with Disability in Australian Higher Education.” 
International Journal of Inclusive Education 21 (7): 747–762. doi:10.1080/13603116.2016. 
1251980. 

Kurt, S. 2011. “The Accesibility of University Websites: the Case of Turkish Universities.” Universal 
Access in the Information Society 10: 101–110. doi:10.1007/s10209-010-0190-z. 

Lawson, J. E., R. A. Cruz, and G. A. Knollman. 2017. “Increasing Positive Attitudes Toward 
Individuals with Disabilities Through Community Service Learning.” Research in 
Developmental Disabilities 69: 1–7. doi:10.1016/j.ridd.2017.07.013. 

Leyser, Y., L. Greenberger, V. Sharoni, and G. Vogel. 2011. “Students with Disabilities in Teacher 
Education: Changes in Faculty Attitudes Toward Accommodations Over ten Years.” 
International Journal of Special Education 26 (1): 162–174. Accessed December 20, 2017. 
https://eric.ed.gov/?id=EJ921202. 

Liasidou, A. 2014. “Critical Disability Studies and Socially Just Change in Higher Education.” 
British Journal of Special Education 41: 120–135. doi:10.1111/1467-8578.12063. 

Lipka, O., A. Forkosh Baruch, and Y. Meer. 2019. “Academic Support Model for Post-Secondary 
School Students with Learning Disabilities: Student and Instructor Perceptions.” International 
Journal of Inclusive Education 23:142–157.. 

Lombardi, A., C. Murray, and J. Kowitt. 2016. “ Social Support and Academic Success for College 
Students with Disabilities: Do Relationship Types Matter?.” Journal of Vocational 
Rehabilitation 44: 1–13. doi:10.3233/JVR-150776. 

Lourens, H., and L. Swartz. 2016. “Experiences of Visually Impaired Students in Higher Education: 
Bodily Perspectives on Inclusive Education.” Disability & Society 31 (2): 240–251. 

Lovet, T. S., N. Kresier, E. Camargo, M. Grubbs, E. J. Kin, P. L. Burge, and S. M. Culver. 2014. 
“STEM Faculty Experiences with Students with Disabilities at a Land Grant Institution.” 
Journal of Education and Training Studies 3 (1): 27–38.. 

Madriaga, M., K. Hanson, C. Heaton, H. Kay, S. Newitt, and A. Walker. 2010. “Confronting Similar 
Challenges? Disabled and non-Disabled Students’ Learning and Assessment Experiences.” 
Studies in Higher Education 35 (6): 647–658. doi:10.1080/03075070903222633. 

Magnus, E., and J. Tøssebro. 2014. “Negotiating Individual Accommodation in Higher Education.” 
Scandinavian Journal of Disability Research 16 (4): 316–332. doi:10.1080/15017419.2012. 
761156. 

Mahtab, A., and M. M. Ahmad. 2011. “Do Public Representatives in Local Governments Know 
About “Disability Rights” in Pakistan? An Awareness Assessment Case From Southern 
Punjab.” Innovation: The European Journal of Social Science Research 24 (4): 409–426. 
doi:10.1080/13511610.2011.633429. 

Marom, H. W., and N. Weintraub. 2015. “Theeffect of a Touch-Typing Program on Keyboarding 
Skills of Higher Education Students with and Without Learning Disabilities.” Research in 
Developmental Disabilities 47: 208–217. doi:10.1016/j.ridd.2015.09.014. 

Martins, M. E., M. L. Morges, and T. Gonçalves. 2018. “Attitudes Towards Inclusion in Higher 
Education in a Portuguese University.” International Journal of Inclusive Education 22: 527– 
542. doi:10.1080/13603116.2017.1377299.  

Miles, M. B., and A. M. Huberman. 1994. Qualitative Data Analysis. Sage Publications. 



12 R. Lopez-Gavira et 
al. al. 

 

 

 
 
 
 
 

 
500 

 
 
 
 
 
 

505 
 
 
 
 
 
 

510 
 
 
 
 
 
 

515 
 
 
 
 
 
 

520 
 
 
 
 
 
 

525 
 
 
 
 
 
 

530 
 
 
 
 
 
 

535 
 
 
 
 
 
 

540 

Moriarty, M. A. 2007. “Inclusive Pedagogy: Teaching Methodologies to Reach Diverse Learners in 
Science Instruction.” Excellence and Equity Education 40: 252–265. doi:10.1080/ 
10665680701434353. 

Moswela, E., and S. Mukhopadhyay. 2011. “Asking for too Much? The Voices of Students with 
Disabilities in Botswana.” Disability & Society 26: 307–319. doi:10.1080/09687599.2011. 
560414. 

Murray, M., A. Lombardi, and C. T. Wren. 2011. “The Effects of Disability-Focused Training on the 
Attitudes and Perceptions of University Staff.” Remedial and Special Education 32: 290–300. 
doi:10.1177/0741932510362188. 

Murray, C., C. Wren, and C. Keys. 2008. “University Faculty Perceptions of Students with Learning 
Disabilities: Correlates and Group Differences.” Learning Disability Quarterly 31 (1): 95–113.. 

Pearson, E., and T. Koppi. 2006. “Supporting Staff in Developing Inclusive Online Learning.” In 
Towards Inclusive Learning in Higher Education, edited by M. Adams, and S. Brown, 56–66. 
London: Routledge. 

Riddell, S., E. Weedon, M. Fuller, M. Healey, A. Hurst, M. Kelly, and L. Piggott. 2007. 
“Managerialism and Equalities: Tensions Within Widening Access Policy and Practice for 
Disabled Students in UK Universities.” Higher Education 54: 615–628. doi:10.1007/s10734- 
006-9014-8. 

Royal Decree 1393/2007, dated October 29, by which establishes the ordination of the official uni- 
versity teachings. https://www.boe.es/buscar/act.php?id=BOE-A-2007-18770. 

Seale, J. 2017. “From the Voice of a ‘Socratic Gadfly’: a Call for a More Academic Activism in the 
Researching of Disability in Postsecondary Education.” European Journal of Special Needs 
Education 32 (1): 153–169. doi:10.1080/08856257.2016.1254967. 

Seale, J., J. Geogerson, C. Mamas, and J. Swain. 2015. “Not the Right Kind of ‘Digital Capital’? An 
Examination of the Complex Relationship Between Disabled Students, Their Technologies and 
Higher Education Institutions.” Computers & Education 82: 118–128. doi:10.1016/j.compedu. 
2014.11.007. 

Shah, M., A. Bennett, and E. Southgate. 2015. Widening Higher Education Participation. A Global 
Perspective. Oxford: Elsevier. 

Skinner, M. E. 2004. “College Students with Learning Disabilities Speak Out: What It Takes to Be 
Successful in Postsecondary Education.” Journal of Postsecondary Education and Disability 17 
(2): 91–104. Accessed July 1, 2017. https://eric.ed.gov/?id=EJ876005. 

Stein, K. F. 2014. “Experiences of College Students with Psychological Disabilities: The Impact of 
Perceptions of Faculty Characteristics on Academic Achievement.” International Journal of 
Teaching and Learning in Higher Education 26 (1): 55–65. Accessed February 17, 2017. 
https://files.eric.ed.gov/fulltext/EJ1043011.pdf. 

Strnadová, I., V. Hájková, and L. Květoňová. 2015. “Voices of University Students with Disabilities: 
Inclusive Education on the Tertiary Level – a Reality or a Distant Dream?” International Journal 
of Inclusive Education 19 (10): 1080–1095. doi:10.1080/ 13603116.2015.1037868. 

Szumski, G., J. Smogorzewska, and M. Karwowski. 2017. “Academic Achievement of Students 
Without Special Educational Needs in Inclusive Classrooms: A Meta-Analysis.” Educational 
Research Review 21: 33–54. doi:10.1016/j.edurev.2017.02.004. 

Thomas, L. 2016. “Developing Inclusive Learning to Improve the Engagement, Belonging, 
Retention, and Success of Students From Diverse Groups.” In Widening Higher Education 
Participation. A Global Perspective, edited by M. Shah, A. Bennett, and E. Southgate, 135– 
159. Oxford: Elsevier. 

Union Nations. 2015. Transforming our world: The 2030 agenda for suitable development. Accessed 
June 25, 2015. https://sustainabledevelopment.un.org/post2015/transformingourworld. 

Universia Foundation [Fundación Universia]. 2017. Guide to Care for the Disabled in the University 
[Guía de atención a la discapacidad en la Universidad]. Madrid: Fundación Universia. 

Van Jaarsveldt, D. E., and C. N. Ndeya-Ndereya. 2015. “It’s not my Problem’: Exploring Lecturers’ 
Distancing Behaviour Towards Students with Disabilities.” Disability & Society 30 (2): 199– 
212. doi:10.1080/09687599.2014.994701. 

Wilson, K. L., K. A. Murphy, A. G. Pearson, B. M. Wallace, V. G. S. Reher, and N. Buys. 2016. 
“Understanding the Early Transition Needs of Diverse Commencing University Students in a 
Health Faculty: Informing Effective Intervention Practices.” Studies in Higher Education 41 
(6): 1023–1040. doi:10.1080/03075079.2014.966070. 




